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1. Introduction

"Safeguarding and promoting the welfare of children is everyone’s responsibility. In order to
fulfil this responsibility effectively, all practitioners should make sure their approach is child
centred. This means that they should consider, at all times, what is in the best interests of
the child.”

(Keeping Children Safe in Education (DfE, 2026)

This Safeguarding & Child Protection Policy is for all staff, parents, governors, volunteers and
the wider school community. It forms part of the safeguarding arrangements for our school
and should be read in conjunction with the following:

O Keeping Children Safe in Education (DfE, 2026)(DfE, 2026)

O Behaviour & Relationships policy

O Staff Code of Conduct

O Whistleblowing policy

a The role of the Designated Safeguarding Lead (Annex B of KCSIE)

Safeguarding and promoting the welfare of children (everyone under the age of 18)is defined
in Keeping Children Safe in Education (DfE, 2026) as:

Providing help and support to meet the needs of children as soon as problems emerge
protecting children from maltreatment, whether that is within or outside the

home, including online

preventing the impairment of children’s mental and physical health or development
ensuring that children grow up in circumstances consistent with the provision of safe
and effective care

taking action to enable all children to have the best outcomes
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Our school has a whole-school approach to safeguarding, which ensures that keeping children
safe is at the heart of everything we do and that it underpins all systems, processes and
policies. We will always listen to and advocate for children and ensure that our work reflects
the voice of the child.

It is important that our values are understood and shared by all children, staff,
parents/carers, governors and the wider school community. We believe that everyone who
comes into contact with children has a role to play in safeguarding them and that, only by
working in partnership, can we truly keep children safe.

Safequarding within our specialist SEMH context

Great Dunmow School is a specialist provision for children and young people with Social,
Emotional and Mental Health (SEMH) needs. We recognise that the safeguarding context of
our school is therefore different from that of many mainstream settings.



Many of our pupils have experienced significant adversity, disrupted relationships, loss,
rejection, exclusion from education, instability, trauma or other adverse childhood
experiences. Pupils may also have additional needs relating to attachment, emotional
regulation, communication, neurodivergence, mental health, social understanding and their
ability to recognise or communicate risk.

We recognise that these factors can increase vulnerability to abuse, neglect, exploitation,
coercion, harmful relationships, online harm, substance misuse, criminalisation, self-harm,
school avoidance and other safeguarding risks. Vulnerabilities may overlap and change over
time. We therefore do not consider safeguarding concerns in isolation.

Our approach to safeguarding is trauma-informed, relational and child-centred. We
seek to understand what a child's behaviour may be communicating and consider the
experiences, needs, relationships and environmental factors which may sit beneath changes
in behaviour or presentation.

This does not mean that harmful or unsafe behaviour is excused or that safeguarding
thresholds are lowered or raised because a child has SEMH needs. Rather, it means that
staff remain professionally curious and consider whether behaviour may be communicating
distress, unmet need, trauma, exploitation, abuse or an escalation in risk.

We recognise that behaviours which may appear challenging, oppositional, avoidant,
aggressive, withdrawn or dysregulated can sometimes be indicators of vulnerability or
harm. Equally, a child's established SEMH presentation must never be used to explain away
a new or concerning change in behaviour.

Relationships are therefore a central protective factor within our safeguarding culture.
Through consistent, trusted relationships, staff develop a detailed understanding of pupils'
individual presentation and are better able to recognise subtle changes which may indicate
that something is wrong.

Our safeguarding practice seeks not simply to respond to incidents, but to create the
conditions in which children feel safe, known, valued and able to seek help.

2. Statutory framework

There is government guidance set out in Working Together to Safeguard Children (DfE 2026)
on how agencies must work in partnership to keep children safe. This guidance places a
shared and equal duty on three Safeguarding Partners (the Local Authority, Police and
Health) to work together to safeguard and promote the welfare of all children in their area
under multi-agency safeguarding arrangements.

Great Dunmow School educates children and young people who may be ordinarily resident
in more than one local authority area. In addition to Essex County Council, this currently
includes Hertfordshire County Council and Cambridgeshire County Council.

The school recognises that each local authority and safeguarding partnership operates its
own local thresholds, referral pathways, early help arrangements and multi-agency


https://www.gov.uk/government/publications/working-together-to-safeguard-children--2

safeguarding procedures. Where safeguarding concerns arise, the Designated Safeguarding
Lead will identify the local authority responsible for the child and follow the relevant local
safeguarding procedures and referral route.

National statutory requirements, including Keeping Children Safe in Education (DfE,
2026)and Working Together to Safeguard Children, apply to all pupils irrespective of their
home local authority. Local procedures do not replace the school's duty to take immediate
action where a child may be at risk of significant harm.

Where a child lives outside Essex, the school will work directly with the relevant Children's
Social Care service, safeguarding partnership, Virtual School and other statutory agencies
and will participate fully in assessments, strategy discussions, Child in Need meetings, Child
Protection Conferences, core groups and other multi-agency arrangements as required.

Where there is uncertainty about which local authority has responsibility for a child, this will
not delay safeguarding action. The DSL will seek advice from the relevant authorities and
agencies will be expected to resolve responsibility between themselves in accordance with
cross-boundary safeguarding procedures.

Section 157 of the Education Act 2002 places a statutory responsibility on the governing body
to have policies and procedures in place that safeguard and promote the welfare of children
who are pupils of the school.

In addition to national statutory guidance, the school works in accordance with the local
multi-agency safeguarding procedures applicable to the child concerned. For children
ordinarily resident in Essex this includes the Southend, Essex and Thurrock (SET) Child
Protection Procedures; for children ordinarily resident in Hertfordshire, the Hertfordshire
Safeguarding Children Partnership arrangements; and for children ordinarily resident in
Cambridgeshire, the Cambridgeshire and Peterborough Safeguarding Children Partnership
procedures. Our school also works in accordance with the following guidance and legislation
(this is not an exhaustive /ist):

Guidance

Keeping children safe in education (DfE, 2026)

Working Together to Safeguard Children (DfE, 2026)

Working together to improve school attendance (DfE, 2026)

Generative Al: product safety expectations (DfE, 2026)

School suspensions and permanent exclusions (DfE, 2026)

Meeting digital and technology standards in schools and colleges (DfE, 2026)
Restrictive interventions, including use of reasonable force in schools (DfE, 2026)
Mobile phones in schools (DfE, 2026)

Relationships Education, Relationships and Sex Education (RSE) and Health
Education (DfE, 2025)

= Children missing education: statutory guidance for local authorities and schools (DfE,
2025)

Behaviour in schools (DfE, 2024)

Information Sharing (DfE, 2024)

Teaching online safety in schools (DfE, 2023)

Searching, screening and confiscation in schools (DfE, 2023)



https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/generative-ai-product-safety-expectations/generative-ai-product-safety-expectations
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.gov.uk%2Fgovernment%2Fpublications%2Fschool-exclusion&data=05%7C02%7CMatthew.Lewis%40essex.gov.uk%7Cf464605e6fa44a7e1a2708dcd24d7fbc%7Ca8b4324f155c4215a0f17ed8cc9a992f%7C0%7C0%7C638616477496763087%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C0%7C%7C%7C&sdata=GxK3vUDpLKB3ZHKf7AGHk9uAXwe%2FYL0Hovut2sydDFQ%3D&reserved=0
https://www.gov.uk/guidance/meeting-digital-and-technology-standards-in-schools-and-colleges/filtering-and-monitoring-standards-for-schools-and-colleges
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/mobile-phones-in-schools/mobile-phones-in-schools
https://assets.publishing.service.gov.uk/media/689c57087b2e384441636190/RSHE_Statutory_Guidance_-_July_2025.pdf
https://assets.publishing.service.gov.uk/media/689c57087b2e384441636190/RSHE_Statutory_Guidance_-_July_2025.pdf
https://www.gov.uk/government/publications/children-missing-education/children-missing-education-statutory-guidance-for-local-authorities-and-schools
https://www.gov.uk/government/publications/behaviour-in-schools--2
https://assets.publishing.service.gov.uk/media/66320b06c084007696fca731/Info_sharing_advice_content_May_2024.pdf
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.gov.uk%2Fgovernment%2Fpublications%2Fteaching-online-safety-in-schools&data=05%7C02%7CMatthew.Lewis%40essex.gov.uk%7Cf464605e6fa44a7e1a2708dcd24d7fbc%7Ca8b4324f155c4215a0f17ed8cc9a992f%7C0%7C0%7C638616477496748780%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C0%7C%7C%7C&sdata=3GMaREmvQbd8eI9nY9NFJfjma3uflkCRVQ1JalJC%2Fm4%3D&reserved=0
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1091132/Searching__Screening_and_Confiscation_guidance_July_2022.pdf

= Preventing and Tackling Bullying (DfE, 2017)

= What to do if you're worried a child is being abused (HMG, 2015)

= Information sharing advice for safeguarding practitioners (DfE, 2024)
= Children's Wellbeing and Schools Act 2026

» Crime and Policing Act 2026

= Victims and Prisoners Act 2024

= Domestic Abuse Act 2021

= Data Protection Act 2018

= Children and Social Work Act 2017

» Counter-Terrorism and Security Act 2015

= Serious Crime Act 2015

» Education (Pupil Registration) Regulations 2006

» Children Act 2004

= Sexual Offences Act 2003

» Female Genital Mutilation Act 2003 (S. 74 - Serious Crime Act 2015)
» Education Act 2002

* Children Act 1989

3. Roles and responsibilities

All adults working with or on behalf of children have a responsibility to protect them and to
provide a safe environment in which they can learn and achieve their full potential. However,
there are key people within schools, the Local Authority and other agencies who have specific
responsibilities under child protection procedures. The names of those in our school with
these specific responsibilities (the Designated Safeguarding Lead and Deputy Designated
Safeguarding Lead[s]) are displayed on the front of this document. However, we are clear
that safeguarding is everyone’s responsibility and that everyone who comes into contact with
children has a role to play.

Within our specialist SEMH context, staff understand that safeguarding indicators may
present differently between pupils. Staff are trained to know each child and their typical
presentation and to remain alert to changes from that individual baseline.

Staff understand that behaviour is a form of communication and that dysregulation,
aggression, withdrawal, avoidance, heightened sexualised behaviour, changes in peer
relationships, absconding, refusal to attend, changes in appearance, increased risk-taking,
substance use, unusual tiredness, changes in eating, increased online activity or apparently
unexplained changes in emotional presentation may require safeguarding consideration.

Staff are expected to ask ‘what might be happening for this child?’ as well as
responding to the behaviour they can see.

Staff must avoid attributing concerning behaviour automatically to a child's SEMH needs,
diagnosis, disability, trauma history or known behavioural presentation. This is sometimes
described as diagnostic overshadowing and can result in safeguarding concerns being
missed.

Where there is a noticeable change from a child's usual presentation, repeated
dysregulation without an understood cause, an emerging pattern of concerning behaviour


https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/623895/Preventing_and_tackling_bullying_advice.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/419604/What_to_do_if_you_re_worried_a_child_is_being_abused.pdf
https://www.gov.uk/government/publications/safeguarding-practitioners-information-sharing-advice

or a staff member has an intuitive sense that something is different or wrong, this should
be shared with the DSL even where there has been no disclosure and the member of staff
cannot yet identify a specific safeguarding category.

The Governing/Proprietor body

The governing/proprietor body has strategic leadership responsibility for safeguarding in our
school. It ensures that our safeguarding arrangements comply with all legal duties and that
our policies, procedures and training are effective and comply with the law at all times. It
ensures that all required policies relating to safeguarding are in place, that the Safeguarding
& Child Protection Policy reflects statutory and local guidance and that it is reviewed at least
annually.

The governing/proprietor body ensures the school engages with statutory safeguarding
partners and contributes to multi-agency working, in line with statutory and local guidance.
It understands the importance of sharing information in keeping children safe and ensures
that information is shared and stored appropriately and in accordance with statutory
requirements.

The governing/proprietor body ensures that all adults in our school (including governors /
volunteers) who work with children receive safeguarding and child protection training at
induction as appropriate and that it is regularly updated.

The governing/proprietor body ensures our pupils are taught about safeguarding (including
online safety) through teaching and learning opportunities as part of a broad and balanced
curriculum. We teach our children how to keep themselves safe and we work in accordance
with statutory guidance to help children recognise and respond to risk and to prevent them
from coming to harm. We comply with government regulations which make the subjects of
Relationships and Sex Education mandatory.

The governing/proprietor body has specific duties around online safety and ensures we have
appropriate filtering and monitoring systems in place to keep our children safe online. These
arrangements are reviewed at least annually to ensure they are effective.

The governing/proprietor body is responsible for ensuring that adults in our school are
suitable — this is done by:

» ensuring we have in place safer recruitment procedures that help to deter, reject or
identify people who might abuse children

» ensuring we meet statutory responsibilities to check adults working with children and
have recruitment and selection procedures in place (see the school’s ‘Safer
Recruitment’ policy for further information)

» ensuring volunteers are appropriately DBS checked and supervised in school

= online safety (including strategic oversight of filtering and monitoring systems to
support this)

It also ensures there is an appropriate Staff Code of Conduct Policy in place, so that adults
when they start work with us are clear of the boundaries within which they operate. The
Governing/Proprietor Body ensures all staff are aware they must follow this policy and that
appropriate action is taken where this does not happen.



The Headteacher

The Teachers’ Standards 2012 state that teachers (which includes headteachers) should
safeguard children’s wellbeing and maintain public trust in the teaching profession as part of
their professional duties. Our Headteacher works in accordance with all statutory
requirements for safeguarding and is responsible for ensuring that safeguarding policies and
procedures adopted by the governing body are understood and followed by all staff.

The Designated Safeguarding Lead (and Deputy / Deputies)

The Designated Safeguarding Lead takes lead responsibility for safeguarding and child
protection in our school. Their role includes managing child protection referrals, working
with other agencies, ensuring all staff are appropriately trained, leading on online safety
(including filtering and monitoring standards), managing and sharing safeguarding
information and child protection files and raising awareness of all safeguarding and child
protection policies and procedures. They ensure that everyone in school (including temporary
staff, volunteers and contractors) is aware of these procedures and that they are followed at
all times. They act as a source of advice and support for other staff (on child protection
matters) and ensure that any referrals to Children’s Services and / or the Police are made in
a timely way and in accordance with statutory and local guidance.

The Deputy Designated Safeguarding Leads are all members of the Senior Leadership Team
and are trained to the same standard as the Designated Safeguarding Lead. If for any reason
the Designated Safeguarding Lead is unavailable, the Deputy Designated Safeguarding Leads
able to act in their absence, so there is always cover for this role.

All school staff

Everyone in our school has a responsibility to provide a safe learning environment where our
children can learn. We recognise the need to identify concerns as they emerge so we can
stop them from escalating and all staff are therefore aware of how to identify children who
may benefit from early help. They are particularly alert to children who may have additional
need for support either in community-based early help or through access to other agencies.

All staff are aware of the types of abuse and safeguarding issues that can put children at risk
of harm. Our staff are aware of the indicators of abuse, neglect, mental health concerns,
exploitation and modern slavery and they understand that children can be at risk of harm
inside and outside of their home or our setting and also online.

Our staff members are aware of and follow school safeguarding processes (as set out in this
policy) and also know how to make a referral to Social Care, if there is a need to do so. Staff
understand that, if they have any concerns about a child’s welfare, they must act on them
immediately and speak with the Designated Safeguarding Lead (or deputy). Our staff are
trained to not assume that others have acted.

Our staff understand that children may not always feel able or know how to tell someone
that they are being abused. This may be because they are embarrassed, scared or do not
recognise they are experiencing abuse. We understand that other children as well as adults



can cause harm and that there are many factors which may impact on our children’s welfare
and safety. We also understand safeguarding in the wider context (contextual safeguarding)
and recognise that abuse and neglect rarely occur in isolation and that in most cases multiple
issues will overlap.

Our staff will always reassure children who report abuse that they are taken seriously and
that they will be supported and kept safe. We will nhever make a child feel ashamed for
reporting abuse, nor make them feel they are causing a problem.

4. Types of abuse / specific safequarding issues

Keeping Children Safe in Education (DfE, 2026)describes abuse as ‘a form of maltreatment
of a child’. It sets out that:

"Somebody may abuse or neglect a child by inflicting harm or by failing to act to prevent
harm. Harm can include ill treatment that is not physical as well as the impact of witnessing
ill treatment of others... Children may be abused in a family or in an institutional or community
setting by those known to them or, more rarely, by others. Abuse can take place wholly
online, or technology may be used to facilitate offline abuse. Children may be abused by an
aault or adults or by another child or children. Children may also cause harm to other family
members, often referred to as child to parent or care giver abuse.”

The guidance refers to four main categories of abuse:

Q Physical: a form of abuse causing physical harm to a child — this includes where an
adult fabricates or deliberately induces illness in a child

O Emotional: the persistent emotional maltreatment of a child such as to cause severe
and adverse effects on the child’s emotional development

O Sexual: forcing or enticing a child to take part in sexual activities (through actual
physical or online contact)

O Neglect: the persistent failure to meet a child’s basic physical and/or psychological
needs, likely to result in the serious impairment of the child’s health or development
(neglect may also occur during pregnancy)

In addition, Annex A of Keeping Children Safe in Education (DfE, 2026) contains important
information about specific forms of abuse and safeguarding issues. Some of these, and our
approach to them, are explained below:



Child criminal exploitation (CCE) and Child Sexual Exploitation (CSE)

CCE and CSE are forms of abuse that occur where an individual or group takes advantage of
an imbalance in power to coerce, manipulate or deceive a child into taking part in sexual or
criminal activity, in exchange for something the victim needs or wants, and/or for the financial
advantage or increased status of the perpetrator or facilitator and/or through violence or the
threat of violence. CSE and CCE can affect children, both male and female and can include
children who have been moved (commonly referred to as trafficking) for the purpose of
exploitation.

'Child Criminal Exploitation is common in county lines and occurs where an individual or group
takes advantage of an imbalance of power to coerce, control, manipulate or deceive a child
or young person under the age of 18 years. The victim may have been criminally exploited
even If the activity appears consensual. Child Criminal Exploitation doesnt always involve
physical contact; it can also occur through the use of technology.’ (Home Office, 2018)

Some specific forms of CCE can include children being forced or manipulated into transporting
drugs or money through county lines, working in cannabis factories, shoplifting or
pickpocketing. They can also be forced or manipulated into committing vehicle crime or
threatening/committing serious violence to others.

CSE is a form of child abuse, which can happen to boys and girls from any background or
community. It may occur over time or be a one-off occurrence and it can be committed by
an individual or an organised network. “Child Sexual Exploitation is a form of child sexual
abuse. It occurs when an individual or group takes advantage of an imbalance of power to
coerce, manipulate or deceive a child or young person under the age of 18 into sexual activity
(a) in exchange for something the victim needs or wants, and/or (b) for the financial
advantage or increased status of the perpetrator or facilitator. The victim may have been
sexually exploited even If the sexual activity appears consensual. Child sexual exploitation
does not always involve physical contact; it can also occur through the use of technology”
(DfE, 2017).

We recognise that a significant number of children who are victims of CSE go missing from
home, care and education at some point. Our school is alert to the signs and indicators of a
child becoming at risk of, or subject to, CSE and will take appropriate action to respond to
any concerns. The Designated Safeguarding Lead will lead on these issues and work with
other agencies as appropriate.

We understand that safeguarding incidents and behaviours can be associated with factors in
the community, outside a child’s home or our school. All staff are aware of ‘contextual
safeguarding’ and we are therefore mindful of things in a child’s life which may be a threat
to their safety and / or welfare. We always consider relevant information when assessing
any risk to a child and will share it with other agencies when appropriate, to support better
understanding of a child and their family. This is to ensure that our children and families
receive the right help at the right time and to help keep our children safe.

SEMH, belonging and exploitation

Within our specialist SEMH context, we recognise that grooming may exploit a young person's
need for belonging, identity, status, protection, excitement, money, affection or acceptance.
For a pupil who has experienced rejection, disrupted relationships, social isolation or repeated
exclusion, apparently supportive attention from an unsafe adult or peer group can carry
particular power.



Staff therefore look beyond the presenting behaviour. A pupil who appears to be choosing
risky peers, carrying out offences, going missing, using substances or rejecting trusted adults
may also be experiencing coercion, grooming or exploitation. We will avoid language or
decision-making which unnecessarily criminalises a child where there is evidence that they
may themselves be being harmed or exploited.

Changes in peer groups, travel patterns, language, clothing, possessions, money, online
contacts, secrecy, attendance, emotional regulation or relationships with trusted adults are
considered together rather than in isolation.

Child-on-child abuse (including harassment, violence and sexualised
behaviours)

Child on child abuse can manifest itself in many ways and may occur in person and / or
online. This may include bullying (including cyber bullying), physical abuse, physical / sexual
assault, harmful sexual behaviours, ‘up-skirting’, ‘sexting’ or initiation / hazing type violence
and rituals. We do not tolerate harmful behaviour of any kind in school and will take swift
action to intervene where this occurs, challenging inappropriate behaviours when they occur
to prevent them from escalating. We do not normalise harmful behaviour or abuse, and it is
not tolerated in our setting.

At Great Dunmow School we recognise that the additional needs and lived experiences of
our pupils can affect emotional regulation, social understanding, relationships, boundaries,
communication and responses to conflict. This may increase vulnerability both to
experiencing harm and, in some circumstances, to displaying harmful behaviour towards
others.

Our trauma-informed approach does not minimise child-on-child abuse or harmful
behaviour. The safety, welfare and voice of the child who may have experienced harm
remains central to our response.

At the same time, where a child has displayed harmful behaviour, we will seek to
understand the function, context and drivers of that behaviour and consider their own
safeguarding, developmental and therapeutic needs.

We therefore avoid simplistic labels such as ‘victim’” and ‘perpetrator’ where these do not
adequately reflect the complexity of the children's circumstances. A child who causes harm
may also be experiencing or have experienced abuse, exploitation, trauma or significant
unmet need.

Risk assessments and safety planning will consider the needs of all children involved and
may include increased supervision, changes to environments or routines, relational or
therapeutic intervention, curriculum work, family involvement and referral to external
agencies.

Trauma-informed practice will never be used to normalise, minimise or excuse harmful
behaviour.



Any incidents of child-on-child abuse will be managed in the same way as any other child
protection concern and we will follow the same procedures. We will seek advice and support
from other agencies as necessary and ensure that appropriate agencies are involved when
required.

We understand the barriers which may prevent a child from reporting abuse and work actively
to remove these. We use lessons and assemblies to teach children about healthy, positive
relationships, how to report concerns, and to help them understand, in an age-appropriate
way, what abuse is. We aim to provide children with the language to report abuse and to
tell a trusted adult if someone is behaving in a way that makes them feel uncomfortable. We
will never make a child feel ashamed for reporting abuse, nor that they are creating a problem
by doing so. We never assume, if abuse is not being reported, that it is not occurring in our
school and we are vigilant to signs of abuse and promote a culture of safety and
understanding.

Children who are absent from education

All children, regardless of their age, ability, aptitude and any special education needs they
may have, are entitled to a full-time education. We recognise that good attendance begins
with our school being somewhere our children want to be, and also that some children find
it harder to attend school for a range of reasons. We will always try to understand underlying
reasons for absence and will work collaboratively with other partners to support children to
attend school and to ensure that they receive the right help at the right time.

In our specialist context, absence and changes in patterns of attendance are considered
through both an educational and safeguarding lens.

We recognise that persistent or sudden absence, emotionally based avoidance of school,
refusal to travel, repeated late arrival, changes to established attendance patterns or a
child leaving the school site may communicate distress or indicate changing circumstances
in the child's life.

Staff will remain professionally curious about the reasons for absence and consider whether
there may be underlying safeguarding factors including deteriorating mental health, family
difficulties, bullying, exploitation, abuse, substance misuse, harmful peer relationships, online
harm or fear associated with travelling to or attending school. It is also recognised that, when
not in school, children may be vulnerable to or exposed to other risks. We believe that early
intervention to address absence from school is vital, so we work with parents/carers and
other partners to keep children in school and remove any barriers to them accessing their
education. We will avoid interpreting absence simply as non-compliance where there may
be unmet need or safeguarding vulnerability. Patterns of absence will be considered alongside
other information known about the child and family and escalated to the DSL where
appropriate.

Parents should always inform us of the reason for any absence. Where this does not happen,
we will attempt contact with parents (parents are required to provide at least two emergency
contact numbers to the school, to enable us to communicate with someone if we need to).
Where contact is not made, a referral may be made to another appropriate agency (Children
Missing Education Team, Social Care and / or Police). Our school must inform the local



authority of any pupil who has been absent without school permission for a continuous period
of 10 days or more.

We work in accordance with the relevant Local Authority guidance for children who go missing
during the school day (see Appendix C), to ensure that there is an appropriate response to
children who go missing.

Domestic abuse

Domestic abuse can involve a wide range of behaviours and may be a single or multiple /
ongoing incidents. It can include intimate partner violence, abuse by family members,
teenage relationship abuse and child to parent abuse. We understand that anyone can be a
victim of domestic abuse, and that it can take place inside or outside of the home.

Our school recognises that exposure to domestic abuse (either by witnessing or experiencing
it) can have a serious, long-term emotional and psychological impact on children. We work
with other key partners, and we receive and share relevant information where there are
concerns that domestic abuse may be an issue for a child or family, or be placing a child at
risk of harm.

As part of our safeguarding arrangements and our work with safeguarding partners, our
school has signed up to Operation Encompass. Operation Encompass is a national initiative
which aims to provide support to children who have experienced domestic abuse. It means
the Police inform us if they have attended an incident of domestic abuse which involves a
child on our roll, so that appropriate support can be put in place. Any information in relation
to this will be held on the child’s child protection file, as with any other safeguarding
information.

Our trauma-informed response to domestic abuse information

Where the school receives information through Operation Encompass or another
safeguarding route, staff who need to know will be given sufficient information to provide a
calm, predictable and sensitive response. We recognise that a pupil may arrive dysregulated,
withdrawn, tired, hypervigilant, angry or apparently unaffected following an incident at home.

We will not require a child to discuss an incident before they are ready. A trusted adult will
remain available, reasonable adjustments may be made to the school day, and any change
in presentation will be monitored and shared with the DSL. The child's safety remains the
priority and further statutory action will be taken where required.

Harmful sexual behaviour

We understand that children’s sexual behaviours exist on a continuum, ranging from age-
appropriate / developmental to inappropriate / problematic / abusive. We also understand
that harmful sexual behaviour and child-on-child abuse can occur between children of any
age and gender, either in person or online. We recognise that children who display harmful
sexual behaviour may have experienced their own abuse and trauma, and we will support
them accordingly.


https://www.operationencompass.org/

Great Dunmow School does not normalise, dismiss or minimise harmful sexual behaviour.
Any concerning sexual behaviour is responded to promptly and proportionately, with the
safety and wellbeing of all children at the centre of decision-making.

We seek to teach our pupils about healthy and respectful relationships, boundaries and
consent, equality, the law and how to keep themselves safe (on and offline). Further
information can be found in the school’s PSHE/RSE Policy.

Within our SEMH setting, assessments of sexual behaviour consider chronological age
alongside developmental understanding, communication needs, trauma history,
neurodivergence, social understanding, power imbalance, coercion and the context in which
the behaviour occurred. This does not reduce accountability for harm; it helps us identify the
safest and most effective response.

Where appropriate, safety planning may include increased supervision, environmental
changes, direct teaching about consent and boundaries, therapeutic or pastoral support,
family work and referral to specialist services. We consider the needs of the child who has
experienced harm and the safeguarding and developmental needs of the child who has
displayed the behaviour.

Mental health

As a specialist SEMH school, supporting children's social, emotional and mental health
needs is embedded within our safeguarding practice rather than being viewed as separate
from it.

Staff recognise that emotional distress may be communicated through behaviour rather
than words. Changes in regulation, engagement, relationships, risk-taking, sleep, eating,
personal care, attendance, aggression, withdrawal or participation in learning may provide
important information about a child's wellbeing and safety.

We recognise the relationship between trauma and the nervous system and understand
that children who perceive themselves to be unsafe may respond through fight, flight,
freeze, shutdown or other protective responses. Staff seek to respond in ways which
reduce threat, promote emotional and physical safety and support regulation.

Where appropriate, staff use relational approaches and co-regulation to help pupils return
to a state in which they are better able to communicate, reflect and make safe decisions.

A trauma-informed response does not replace safeguarding assessment. Where
presentation or behaviour indicates that a child may be at risk of abuse, neglect,
exploitation, self-harm or other significant harm, safeguarding procedures will be followed.

Where a pupil expresses suicidal thoughts, intent to self-harm or presents with behaviour
indicating a significant deterioration in mental health, staff will take the concern seriously,
inform the DSL and follow the school's risk assessment and safeguarding procedures.
Emergency medical or statutory intervention will be sought where required.



We recognise that safety is relational as well as physical. Pupils are supported to identify
trusted adults within school and are given repeated opportunities to communicate concerns
in ways appropriate to their individual communication needs.

We recognise that good mental health for all our children and staff is very important, and we
understand the part our school plays in this. We work to develop the emotional wellbeing
and resilience of all children and staff, as well as provide specific support for those with
additional needs. We understand that there are risk factors which can increase someone’s
vulnerability and also protective factors that can promote or strengthen resilience. The more
risk factors present in someone’s life, the more protective factors or supportive interventions
are needed to counter-balance these to promote resilience and keep children safe.

We understand that mental health issues can, on occasions, develop into safeguarding
concerns. Equally, our staff are aware that mental health problems can, in some cases, be
an indicator that a child has suffered or is at risk of suffering abuse, neglect or exploitation.
We understand that, where children have suffered abuse or other potentially traumatic
adverse childhood experiences, this can have a lasting impact throughout childhood,
adolescence and into adulthood. Where we have concerns this may impact on mental health,
we will seek advice and work with other agencies as appropriate to support a child and ensure
they receive the help they need.

It is vital that we work in partnership with parents/carers to support the wellbeing of our
pupils. We expect parents/carers, if they have any concerns about the wellbeing of their
child, to share this with us, so we can ensure that appropriate support and interventions can
be identified and implemented.

Online safety

We recognise that our children are growing up in an increasingly complex world, living their
lives on and offline. Whilst this presents many positive and exciting opportunities, we
recognise it also presents challenges and risks, in the form of:

O content: being exposed to illegal, inappropriate, or harmful content, for example:
pornography, racism, misogyny, misandry, self-harm, suicide, antisemitism,
radicalisation, extremism, misinformation, disinformation (including fake news) and
conspiracy theories

O contact: being subjected to harmful online interaction with other users or
generative Al applications that simulate this; for example peer to peer pressure,
commercial advertising as well as adults posing as children or young adults with the
intention to groom or exploit them for sexual, criminal, financial or other purposes;

O conduct: online behaviour that increases the likelihood of, or causes, harm; for
example making, sending and receiving explicit images, or online bullying including
those generated using AI and online bullying,

O commerce: risks such as online gambling, inappropriate advertising, phishing and /
or financial scams



All staff in our school are aware of the risks to children online. We understand any child
can be vulnerable online, and that their vulnerability can vary according to age,
developmental stage and personal circumstances. We aim to equip all our pupils with the
knowledge they need to use the internet and technology safely, and we want to work with
parents to support them to keep their children safe online.

Children must be safeguarded from inappropriate and potentially harmful content online.
We have systems in school to filter information and block internet access to harmful sites
and inappropriate content. These systems are monitored and regularly reviewed to ensure
they are effective, and all staff are trained in online safety and how to report concerns.

Online vulnerability within our SEMH context

We recognise that some pupils may be particularly vulnerable online because of impulsivity,
social isolation, difficulties interpreting others' intentions, a strong need for connection or
validation, reduced awareness of risk, emotional distress or previous experiences of trauma
and rejection.

Online spaces may provide belonging and regulation, but can also expose pupils to
grooming, coercion, sexual exploitation, criminal exploitation, harmful communities, self-
harm or suicide content, pornography, misogyny, financial exploitation, gambling and
pressure to create or share images.

Staff consider online behaviour as part of the wider safeguarding picture. Sudden secrecy,
new online contacts, unexplained money or gifts, changes in sleep or mood, increased
sexualised language, withdrawal, fear of losing device access or escalating conflict linked to
social media may all require further safeguarding exploration.

Our response combines proportionate technological controls with education, trusted
relationships, curiosity and support. We do not assume that removing access alone
removes the underlying risk.

Further detail is contained within the school's Online Safety arrangements, filtering and
monitoring procedures, Behaviour & Relationships Policy and Staff Code of Conduct.

Prevention of radicalisation

The Counter-Terrorism and Security Act (HMG, 2015) placed a duty on schools and other
education providers. Under section 26 of the Act, schools are required, in the exercise of
their functions, to have “due regard to the need to prevent people from being drawn into
terrorism”. This duty is known as the Prevent duty.

The Prevent Duty requires schools to:


http://www.legislation.gov.uk/ukpga/2015/6/contents

O teach a broad and balanced curriculum which promotes spiritual, moral, cultural,
mental and physical development of pupils and prepares them for the opportunities,
responsibilities and experiences of life and must promote community cohesion

O be safe spaces in which children / young people can understand and discuss sensitive
topics, including terrorism and the extremist ideas that are part of terrorist ideology,
and learn how to challenge these ideas

O be mindful of their existing duties to forbid political indoctrination and secure a
balanced presentation of political issues

Channel is a national programme which focuses on providing support at an early stage to
individuals identified as vulnerable to being drawn into terrorism. If a child on roll at our
school is referred to the Channel Panel, a representative from the school may be asked to
attend a meeting to help with an assessment and support plan.

Our school operates in accordance with local procedures for PREVENT and with other
agencies, sharing information and concerns as appropriate. Where we have concerns about
extremism or radicalisation, we will seek advice from the Local Authority Education Prevent
Lead or appropriate agencies and, if necessary, refer to the Police and / or Social Care.

In our setting, staff understand that vulnerability to radicalisation may intersect with
loneliness, grievance, identity, belonging, trauma, social isolation or a search for certainty
and status. SEMH need is not itself an indicator of extremism and must never be treated as
such.

Concerns are considered in context and with professional curiosity. Staff distinguish between
provocative or dysregulated language and evidence of an emerging safeguarding risk, while
taking any credible concern seriously and following the Prevent referral pathway where
appropriate.

Serious violence

Serious violence may involve physical assault or carrying, threatening with or using a weapon.
It can also be associated with Child Criminal Exploitation and our staff are aware of the risk
factors and indicators which may signal that children are at risk from or involved with serious
violent crime.

As with any other safeguarding issue, we will assess risk based on information received and
our understanding of potential and actual violence. Any concerns will be addressed to help
safeguard all children and we will work with other appropriate agencies to do so. We will
always take a proportionate approach to such matters, whilst ensuring that all children and
staff are appropriately safeguarded.

Within our SEMH context, serious or threatening behaviour is considered alongside the child's
emotional state, trauma history, exploitation risk, peer dynamics, access to weapons,
substance use and any recent change in presentation. Staff use de-escalation and relational
practice wherever it is safe to do so, but immediate safety takes precedence where there is
a credible risk of harm.



We remain alert to the possibility that a child involved in violence may also be a victim of
exploitation, coercion or abuse. The school will share relevant information with safeguarding
partners and will advocate for a child-centred response which does not overlook vulnerability
simply because the child's behaviour is harmful or offending.

Honour or faith-based abuse (including Female Genital Mutilation and forced
marriage)

Honour or faith-based abuse (HBA) encompasses incidents or crimes which have been
committed to protect or defend the honour of the family and/or the community, including
female genital mutilation (FGM), forced marriage, and practices such as breast ironing. We
understand that this form of abuse often involves a wider network of family or community
pressure and can include multiple perpetrators.

Female Genital Mutilation (FGM) comprises all procedures involving partial or total removal
of the external female genitalia or other injury to female genital organs. It is illegal in the
UK and a form of child abuse.

The Serious Crime Act 2015 (Home Office, 2015) introduced a duty on teachers (and other
professionals) to notify the police of known cases of FGM where it appears to have been
carried out on a girl under the age of 18. Our school operates in accordance with the
statutory requirements relating to this issue, and in line with local safeguarding procedures.

A forced marriage is one entered into without the full consent of one or both parties. It is
where violence, threats or other forms of coercion is used and is a crime. We will always
report any concerns that a child may be or has been subjected to a forced marriage and will
work with the appropriate agencies.

5. Procedures

Our school works with key local partners to promote the welfare of children and protect them
from harm. This may be a co-ordinated offer of community-based early help when additional
needs of children are identified or contributing to inter-agency plans which provide additional
‘Family Help’ support through a Child in Need plan or at a Child Protection plan level.

All staff members have a duty to identify and respond to suspected or actual abuse or
disclosures of abuse. Any member of staff, volunteer or visitor to the school who receives a
disclosure or allegation of abuse, or suspects that abuse may have occurred, must report it
immediately to the Designated Safeguarding Lead (or, in their absence, the Deputy
Designated Safeguarding Lead).

Responding to disclosures and safeguarding indicators in an SEMH setting

A disclosure may be verbal, written, digital, behavioural, partial, delayed or communicated
indirectly. Some pupils may disclose in fragments, retract information, become dysregulated,
use humour, change the subject or communicate through behaviour. These responses do not
in themselves mean that the concern is unreliable.

Staff will listen, remain calm, avoid leading questions, record the child's words as accurately
as possible and report the concern promptly. Staff will not require a pupil to give a full account
before the concern is shared with the DSL.



Where a child is highly dysregulated, staff will use safe co-regulation and reduce unnecessary
demands where possible, while ensuring that urgent safeguarding action is not delayed. The
DSL will consider the child's communication profile, developmental needs and trusted
relationships when planning how further information should be sought.

All action is taken in accordance with the following guidance:

O Keeping Children Safe in Education (DfE, 2026)(DfE, 2026)

O Working Together to Safeguard Children (DfE, 2026)

O PREVENT Duty - Counter-Terrorism and Security Act (HMG, 2015)

O The safeguarding procedures of the Local Authority responsible for the child

Great Dunmow School currently educates children ordinarily resident in Essex, Hertfordshire
and Cambridgeshire. The school therefore recognises and works with three separate local
safeguarding systems.

Where a member of staff has a concern about a child, this must be reported immediately to
the Designated Safeguarding Lead or Deputy Designated Safeguarding Lead. The DSL will
assess the information available and determine the appropriate response, including Early
Help, consultation with Children's Social Care or a statutory safeguarding referral.

Essex: concerns will be managed in accordance with the SET Safeguarding and Child
Protection Procedures and Essex Effective Support arrangements. Where required, referrals
will be made to the Essex Children and Families Hub.

Hertfordshire: concerns will be managed in accordance with Hertfordshire Safeguarding
Children Partnership procedures and Hertfordshire's Continuum of Need. Where required,
referrals will be made to Hertfordshire Children's Services using the current professional
referral pathway.

Cambridgeshire: concerns will be managed in accordance with Cambridgeshire and
Peterborough Safeguarding Partnership procedures and the Cambridgeshire Continuum of
Help and Support. Where required, referrals will be made through Cambridgeshire's
Integrated Front Door/Multi-Agency Safeguarding Hub (MASH).

Where there is reason to believe that a child is suffering or is likely to suffer significant
harm, a referral to Children's Social Care will be made without delay. Where there is
immediate danger or an immediate risk of serious harm, the Police will be contacted on
999.

Wherever possible and appropriate, the school will discuss safeguarding concerns and an
intention to make a referral with parents/carers. Consent will not be sought where doing so
may increase risk to the child, prejudice a criminal investigation or create an unsafe delay.

Where the DSL or Deputy DSL is unavailable, this will not delay action. Any member of staff
may make a direct referral to Children's Social Care where necessary.

Where agencies disagree regarding threshold, response or responsibility, the school will use
the professional challenge/escalation procedure of the relevant local safeguarding



partnership and will continue to escalate concerns where necessary in order to safeguard
the child.

The detailed referral pathways, Early Help arrangements and contact details for each local
authority are provided in Appendix A.

All staff understand that, if they continue to have concerns about a child, feel a concern is
not being addressed or that a situation does not appear to be improving for a child, they
should raise this with the Designated Safeguarding Lead.

Where an immediate response is required, and if for any reason the Designated Safeguarding
Lead (or deputy) is not immediately available, this will not delay any appropriate action being
taken. Safeguarding contact details are displayed around the school to ensure that all staff
members have access to urgent safeguarding support, should it be required. Any individual
may refer to Social Care where there is suspected or actual risk of harm to a child.

When new staff, volunteers or regular visitors join our school they are informed of the
safeguarding arrangements in place, the name of the Designated Safeguarding Lead (and
deputy/deputies) and how to share concerns with them. We also provide information on
safeguarding to any visitor to our school, so they understand how to report a concern if they
have one.

6. Children potentially at risk of greater harm

We recognise that some children may potentially be at risk of greater harm and require
additional help and support. These may be:

Y

children with a Child in Need or Child Protection Plan, those in Care or previously in
Care

children with special educational needs, disabilities or health issues

children requiring support with mental health

young carers

children with medical needs

children who are lesbian, gay or bisexual

children who are questioning their gender
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Our school understands that children with special educational needs (SEN) and / or disabilities
can face additional safeguarding challenges and that barriers can exist when recognising
abuse and neglect for these children. These can include:

Q that indicators of possible abuse such as behaviour, mood and injury relate to the
child’s disability

Q that they may be more prone to peer group isolation than others

Q that they may be disproportionally impacted by things like bullying, without outwardly
showing signs



O potential communication difficulties in managing or reporting abuse or recognising
that abuse is occurring

O potential additional risks due to higher dependency on adults and / or need for intimate
care

QO issues with understanding the risks online and how it may influence their behaviour

As a specialist SEMH provision, the school recognises that many of the vulnerabilities
described above are not exceptional within our cohort but form part of the everyday
safeguarding context in which we work.

Pupils may experience multiple and intersecting vulnerabilities. These may include previous
trauma or abuse, disrupted attachment and relationships, family instability, previous
exclusions or disrupted education, social isolation, low self-esteem, difficulties with
emotional regulation, mental health needs, neurodevelopmental differences,
communication difficulties and previous involvement with statutory services.

These factors can increase vulnerability to grooming and exploitation because attention,
belonging, gifts, status, perceived protection or acceptance offered by others may hold
particular significance for a child who has experienced rejection, isolation or inconsistent
relationships.

Staff are therefore particularly alert to changes in friendships or associates, unexplained
possessions or money, secrecy around devices, increased time away from home or school,
changes in language or appearance, substance use, unexplained injuries, sexualised
behaviour, increased aggression or withdrawal, and changes in the child's relationship with
trusted adults.

The school recognises that some pupils may have experienced repeated professional
intervention and may be reluctant to trust adults or disclose concerns. Safeguarding
practice therefore does not rely solely upon verbal disclosure. Staff use their knowledge of
the child, observation, professional curiosity, information from families and other
professionals and changes in patterns of behaviour or presentation to build a fuller picture
of risk.

We work with Social Care and other relevant agencies to ensure there is a joined-up approach
to planning for all children and that they receive the appropriate help and support. Where a
child is supported by Children's Social Care in a local authority outside Essex, the school will
work directly with that authority and will contribute fully to assessments, Child in Need plans,
Child Protection plans, Care plans and other multi-agency safeguarding arrangements.

7. Training

In line with statutory requirements, the Designated Safeguarding Lead (and deputy/deputies)
undertake Level 3 child protection training at least every two years. The Headteacher, all
staff members and governors receive appropriate child protection training which is regularly
updated and in accordance with statutory guidance and relevant local safeguarding



partnership requirements. The DSL and Deputy DSL maintain sufficient awareness of Essex,
Hertfordshire and Cambridgeshire safeguarding arrangements to enable effective cross-
border safeguarding practice. In addition, all staff members and other adults working with
children in our school receive safeguarding and child protection updates as required, but at
least annually, to provide them with relevant skills and knowledge to safeguard children
effectively. We keep records of any safeguarding / child protection training undertaken by
staff and governors. The school ensures that the Designated Safeguarding Lead and deputies
also undertake training in inter-agency working and other matters as appropriate.

In addition, owing to the specialist nature of the school, safeguarding training is
complemented by ongoing professional development relating to trauma-informed practice,
attachment and relational approaches, emotional regulation and co-regulation, mental
health, exploitation, contextual safeguarding, child-on-child harm and understanding
behaviour as communication.

Staff are supported to distinguish between behaviour which may reasonably be understood
within a child's known needs and changes or patterns which require further safeguarding
exploration. Training reinforces the importance of professional curiosity and the risk of
diagnostic overshadowing.

8. Information sharing and confidentiality

Sharing information is a vital part of safeguarding work and we understand how important it
is and its role in safeguarding arrangements. We will always use our professional judgement
to ensure that information shared is focused and proportionate and we are signed up to the
Education and Learning Information Sharing Protocol which includes how to share and
receive information for safeguarding purposes.

We understand that no individual knows everything about a child or family. Where there are
concerns about the safety of a child, the sharing of information in a timely and effective
manner between organisations can reduce the risk of harm. Whilst the Data Protection Act
2018 places duties on organisations and individuals to process personal information fairly and
lawfully, it is not a barrier to sharing information, where the failure to do so would result in
a child or vulnerable adult being placed at risk of harm. Similarly, human rights concerns,
such as respecting the right to a private and family life, would not prevent sharing information
where there are real safeguarding concerns. Fears about sharing information cannot (and
will not) stand in the way of the need to safeguard and promote the welfare of children at
risk of abuse or neglect. Generic data flows related to child protection are recorded in our
Records of Processing Activity and are regularly reviewed; and our online school privacy
notices accurately reflect our use of data for child protection purposes.

A member of staff will never guarantee confidentiality to anyone (including parents/carers or
pupils) about a safeguarding concern, nor promise to keep a secret. In accordance with
statutory requirements, where there is a child protection concern, this must be reported to
the Designated Safeguarding Lead (or deputy) and may require further referral to and
subsequent investigation by appropriate authorities.

In some cases, it may be necessary for the Designated Safeguarding Lead (or deputy) to
share information on individual child protection cases with other relevant staff members.



This will be on a ‘need to know’ basis only and where it is in the child’s best interests to do
SO.

Information sharing can help to ensure that a child receives the right help at the right time
and can prevent a concern from becoming more serious and difficult to address.

Within GDS, 'need to know' is applied carefully. Staff supporting a pupil may need sufficient
information to understand current risks, agreed safety measures, triggers or protective
strategies, but they do not require unnecessary detail about a child's trauma history.

Information is shared in a way that protects dignity and privacy while enabling staff to keep
the child and others safe. Where possible, the DSL will make clear what staff need to know,
what action they are expected to take and what information should remain restricted.

9. Child protection records

Accurate records are an essential aspect of effective child protection practice. Our school is
clear about the need to record any concern held about a child or children within our school
and when these records should be shared with other agencies.

Any member of staff receiving a disclosure of abuse or noticing signs or indicators of abuse
will record it as soon as possible, noting what was said or seen (if appropriate, using a body
map to record), giving the date, time and location. All records will be dated and signed and
will include the action taken. This is then reported to the Designated Safeguarding Lead (or
deputy), who will decide on appropriate action and record this accordingly.

In a specialist SEMH setting, safeguarding records must distinguish clearly between observed
fact, the child's own words, information received from others and professional interpretation.
Staff should avoid pejorative or purely behavioural language and record the context of
significant changes in presentation where this may be relevant.

Chronologies are used to identify patterns across attendance, missing episodes, incidents,
peer relationships, online concerns, mental health, family events and changes in regulation.
A series of individually low-level concerns may collectively indicate increasing risk and should
be reviewed as such by the DSL.

Any records relating to child protection are kept on an individual child protection file for that
child (which is separate to the pupil file). All child protection records are stored securely and
confidentially and will be retained for 25 years after the pupil’s date of birth, or until they
transfer to another school / educational setting.

In line with statutory guidance, where a pupil transfers from our school to another school /
educational setting (including colleges), their child protection records will be securely
forwarded to the new setting. We will obtain evidence that they been safely received by the
new school and then destroy any records held in our school. Where appropriate, the
Designated Safeguarding Lead may also make contact with the new setting in advance of the
child’s move there, to enable planning so appropriate support is in place when the child
arrives.

Where a pupil joins our school, we will request child protection records from the previous
educational establishment (if none are received).



10. Multi-agency working

We understand the importance of agencies working together to keep children safe, and there
is a legal requirement to do so.

We work with other relevant agencies such as Social Care, Police, the Virtual School and
Health / mental health services to support children and keep them safe. This includes where
a child in our school (or sometimes who was previously with us) has a Child in Need, Child
Protection or Care Plan. Where this is the case, it is the responsibility of the Designated
Safeguarding Lead to ensure our school is represented at, and that a report is submitted to,
any statutory meeting called. Where possible and appropriate, any report will be shared in
advance with the parent(s) / carer(s). The member of staff attending the meeting will be
fully briefed on any issues or concerns the school has and be prepared to contribute to the
discussions.

If a child is subject to a Care, Child Protection or a Child in Need plan, the Designated
Safeguarding Lead will have oversight of their school attendance, emotional wellbeing,
academic progress, welfare and presentation, linking with the Virtual School and Children's
Social Care service of the local authority responsible for the child. Where our school is part
of the core group, the Designated Safeguarding Lead will ensure we are represented, provide
appropriate information and contribute to the plan at these meetings. We will report on the
child’s progress in school, and any concerns about them will be shared at the meeting, unless
to do so would place them at risk of harm. In this case the Designated Safeguarding Lead
would speak with the child’s key-worker outside of the meeting, and as soon as there is a
concern.

Great Dunmow School recognises that pupils may be supported through safeguarding
arrangements outside Essex. The school will attend and contribute to strategy discussions,
Child Protection Conferences, core groups, Child in Need meetings, Team Around the
Family meetings, Care reviews and other statutory or multi-agency meetings convened by
Essex, Hertfordshire or Cambridgeshire as required.

Reports will be provided in accordance with the requirements of the convening authority
and the school will ensure that information about the child's attendance, educational
progress, behaviour, emotional wellbeing, presentation, safeguarding concerns and voice is
available to inform multi-agency decision-making.

As a specialist school, GDS often holds detailed relational and contextual knowledge of a
child. Our contribution to multi-agency work will therefore include not only incidents and
attendance data, but also changes from the child's usual presentation, regulation,
relationships, communication, sense of safety, trusted adults, peer dynamics and the child's
expressed or observed wishes and feelings.

Where necessary, the school will professionally challenge decisions which appear to
attribute safeguarding indicators solely to a child's SEMH, diagnosis or behaviour. We will
advocate for the child's vulnerability to be considered alongside any behaviour which may
be challenging, risky or offending.



11. Allegations and low-level concerns about members of the workforce

We ensure all staff members (including agency staff) are made aware of the boundaries of
appropriate behaviour and conduct. These matters form part of staff induction and are
outlined in our Staff Behaviour policy / Code of Conduct. All staff are regularly reminded of
this through updates and training, and are also informed about our Whistleblowing Policy.

Relational practice and professional boundaries

Strong, trusting relationships are central to our work with pupils, but relational practice must
always remain professionally boundaried. Staff must not use a pupil's attachment needs,
vulnerability, dependence or trust to create exclusive, secretive or inappropriate relationships.

Staff must remain alert to boundary drift, including favouritism, unnecessary one-to-one
contact outside agreed arrangements, inappropriate messaging or social media contact, gifts,
secrecy, over-familiarity, sharing excessive personal information, physical contact outside
agreed practice or creating a relationship in which a pupil is encouraged to see one adult as
their only source of support.

A trauma-informed approach never reduces expectations regarding professional conduct.
Concerns about boundaries must be raised early, even where the behaviour does not meet
the harm threshold.

Keeping Children Safe in Education (DfE, 2026)(DfE 2026) and the SET procedures (ESCB
2026) set out the procedures in respect of allegations against an adult working with children
(in a paid or voluntary capacity). These procedures should be followed where an adult has:

Low-level concerns

The school operates a culture in which concerns about adult conduct can be shared early. A
low-level concern is any concern however small, and even if no more than a sense of unease
that an adult working in or on behalf of the school may have acted in a way that is inconsistent
with the Staff Code of Conduct, including inappropriate conduct outside work, but which does
not appear to meet the harm threshold.

Low-level concerns must be reported in accordance with the Staff Code of Conduct and
safeguarding procedures. They will be recorded, reviewed and considered for patterns,
including whether concerns about the same adult or similar practice indicate a wider cultural
or safeguarding issue. Where the harm threshold may be met, the LADO process will be
followed without delay.

» behaved in a way that has harmed a child, or may have harmed a child and/or

= possibly committed a criminal offence against or related to a child, and/or

» behaved towards a child or children in a way that indicates he or she may pose a risk
of harm to children, and/or

= behaved or may have behaved in a way that indicates they may not be suitable to
work with children

Any concerns about an adult in our setting should be reported to the Headteacher or the
Designated Safeguarding Lead, who will then decide how to take this forward. In some
cases, it might not be clear whether an incident constitutes an allegation. If this is the case,
it will be necessary for us to explore the concerns to establish some facts — this initial fact-



finding is not an investigation, it is to clarify information and to direct our response to the
concern.

Where an allegation against a member of staff is received, and it is felt that any of the above
criteria apply, the SET procedures (ESCB, 2026) require this to be reported to the Duty Local
Authority Designated Officer (LADO) at the Essex Children’s Workforce Allegations Team at
LADO@essex.gov.uk. We may not carry out any investigation before a Children’s Workforce
Allegations Team referral has been made.

In the event of an allegation relating to the conduct and behaviour of an agency member of
staff, the Headteacher (or deputy) will liaise with the agency, while following due process, to
facilitate a joint investigation or enable the agency to move this forward.

Any concern relating to the Headteacher should be reported directly to the Regional Lead,
who will refer the matter to the Children’s Workforce Allegations Team.

Where an allegation or safeguarding concern involving a member of the school workforce
has a cross-border component, including where the child concerned ordinarily resides in
another local authority area, the Essex LADO will be informed in accordance with the school's
local workforce arrangements. The school will cooperate with liaison between Essex and any
other relevant Local Authority Designated Officer, Children's Social Care service or Police
force.

Staffing matters are confidential and the school operates within a statutory framework around
Data Protection. We do not share information about any individual staff member with anyone
other than appropriate statutory agencies.

12. Behaviour, Requlation, Use of Physical Intervention and Reasonable Force

Our Behaviour & Relationships Policy sets out our approach to behaviour for all children and
also for those with more difficult or harmful behaviour. We recognise there are some children
who have needs that require additional support and a more personalised approach and we
always consider all behaviour, and our response to it, in the context of safeguarding.

We work in accordance with the DfE guidance: Use of reasonable force and other restrictive
interventions guidance (DfE 2026) and our approach to this is set out in our Use of
Reasonable Force Policy.

Great Dunmow School adopts a trauma-informed and relational approach to behaviour. We
understand that behaviour may communicate need, distress, fear, dysregulation or a child's
attempt to protect themselves when they do not yet have the language or emotional
capacity to communicate this differently.

Staff seek to understand the function and context of behaviour and use relationships,
predictable routines, emotionally available adults, environmental adaptations, de-escalation
and co-regulation to reduce distress and support pupils to remain safe.

Our trauma-informed approach does not mean that unsafe or harmful behaviour is
accepted. Boundaries remain clear, predictable and consistent. However, responses seek to
protect dignity, preserve relationships and avoid unnecessary escalation or re-
traumatisation.


mailto:LADO@essex.gov.uk
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools

Restrictive physical intervention is not used as a punishment or as a routine behaviour-
management strategy. It is used only where lawful, necessary and proportionate, in
accordance with statutory guidance and the school's Restrictive Interventions Policy.

Following a significant incident or restrictive intervention, the school will consider the pupil's
physical and emotional wellbeing, provide an opportunity for appropriate repair and
reflection when the child is regulated, and consider whether the incident provides new
safeguarding information.

Patterns in incidents, dysregulation, restrictive interventions, absconding or other high-risk
behaviour are monitored by leaders. Where patterns emerge, safeguarding, behaviour and
risk-management plans are reviewed and consideration is given to whether further
assessment, intervention or multi-agency support is required.

13. Mobile Phones

In line with the Mobile phones in schools (DfE 2026), our school is a phone-free
environment. Our approach to this forms part of our wider safeguarding arrangements and
is detailed in our Behaviour & Relationships Policy and Staff Code of Conduct.

For our cohort, a phone-free school day is also a safeguarding and regulation measure. It
reduces opportunities for online conflict to enter lessons, unsolicited contact, image-
sharing, cyberbullying, grooming, exploitation and the rapid escalation of peer difficulties
during the school day.

The approach is implemented predictably and respectfully. Any agreed exception for a
medical, accessibility or other individual need will be considered through appropriate
planning and risk assessment rather than informal variation.

14. Whistleblowing

All members of staff and the wider school community should feel able to raise concerns about
poor or unsafe practice and have confidence that any concern will be taken seriously by the
school leadership team. We have ‘whistleblowing’ procedures in place and these are available
in our Whistleblowing Policy. However, for any member of staff who feels unable to raise
concerns internally, or where they feel their concerns have not been addressed, they may
also contact the NSPCC whistleblowing helpline on: 0800 028 0285 (line is available from
8:00 AM to 8:00 PM, Monday to Friday) or by email at: help@nspcc.org.uk. Parents or others
in the wider school community with concerns can contact the NSPCC general helpline on:
0808 800 5000 (24 hour helpline) or email: help@nspcc.org.uk.

Because our work is highly relational, staff are expected to notice and speak up about practice
which feels over-familiar, punitive, humiliating, coercive, unsafe or inconsistent with our
trauma-informed ethos, even where no specific allegation has been made. Raising a concern
is a protective action for pupils, colleagues and the culture of the school.
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Essex:
Safeguarding Partnership: Essex Safeguarding Children Board (ESCB)

Multi-agency procedures: Southend, Essex and Thurrock (SET) Safeguarding and Child
Protection Procedures 2026.

Threshold framework: Effective Support for Children and Families in Essex / Effective
Support Windscreen.

Essex uses four broad levels of need:

Level 1 — Universal
Level 2 — Additional
Level 3 — Intensive
Level 4 — Specialist

Early Help may include an Early Help Plan and Team Around the Family arrangements.

Where safeguarding consultation or Children's Social Care involvement is required, the
school will contact the Essex Children and Families Hub.

Children & Families Hub: 0345 603 7627

Immediate safeguarding concern: ask for the Priority Line
Professional consultation: ask for the Consultation Line
Out of hours: 0345 606 1212

Emergency: Police 999

Requests for support are submitted through the current Essex County Council professional
referral process.

Essex's June 2026 Effective Support framework retains the four-level Windscreen model.
Hertfordshire:

Where a child is ordinarily resident in Hertfordshire, Great Dunmow School will follow the
procedures of the Hertfordshire Safeguarding Children Partnership (HSCP).

The school will use Hertfordshire's Continuum of Need to consider the appropriate level
of support and intervention.

Where emerging or additional needs can be addressed without statutory Children's Social
Care involvement, the school will consider Hertfordshire's Early Help arrangements,
including the Families First Assessment, where appropriate.



Where concerns indicate that statutory Children's Services involvement may be required,
the DSL will make a referral using Hertfordshire County Council's current professional
Children's Services referral pathway.

If seeking parental consent could place the child at increased risk, prejudice an
investigation or delay necessary safeguarding action, the referral will proceed without
consent.

Where a child is in immediate danger, Police will be contacted on 999.

Hertfordshire Children's Services / urgent and out-of-hours contact: 0300 123
4043.

The DSL will ensure that the latest HSCP threshold guidance, referral arrangements and
professional escalation procedures are consulted when required.

Cambridgeshire:

Where a child is ordinarily resident in Cambridgeshire, Great Dunmow School will work in
accordance with the Cambridgeshire and Peterborough Safeguarding Partnership
procedures and Cambridgeshire's Continuum of Help and Support.

Cambridgeshire operates an Integrated Front Door, incorporating the Multi-Agency
Safeguarding Hub (MASH), Early Help Hub and Emergency Duty arrangements.

Where there are safeguarding concerns or a child may require statutory Children's Social
Care intervention, the DSL will make a referral through the current Cambridgeshire
professional safeguarding referral process.

Children's Social Care / Integrated Front Door: 0345 045 5203
Out of hours Emergency Duty Team: 01733 234724
Immediate danger: Police 999.

For children and families who require coordinated support below the statutory social care
threshold, the school may undertake or contribute to a Cambridgeshire Early Help
Assessment (EHA).

The EHA is a holistic assessment of the strengths and needs of the family and should
normally be completed with family consent. Where appropriate, this may lead to Team
Around the Family arrangements.

Cambridgeshire Early Help Assessments are managed through the Liquidlogic Early Help
Module (EHM).

Early Help Hub: 01480 376666
Email: early.helphub@cambridgeshire.gov.uk
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The following Essex Windscreen applies to children supported through Essex arrangements.
For children ordinarily resident in Hertfordshire or Cambridgeshire, the DSL will use the
current threshold framework issued by the relevant safeguarding partnership:

Hertfordshire: Continuum of Need
Cambridgeshire: Continuum of Help and Support

Local threshold frameworks are reviewed periodically. The DSL will therefore refer to the
current online version of the relevant local authority framework when making safeguarding
decisions rather than relying solely on a static copy contained within this policy.

The Effective Support Windscreen ?
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All partners working with children, young people and their families will offer support as soon
as we are aware of any additional needs. We will always seek to work together to provide
support to children, young people and their families at the lowest level possible in accordance
with their needs.

Children with Additional needs are best supported by those who already work with them,
such as Family Hubs or schools, organising additional support with local partners as needed.
When an agency is supporting these children, an Early Help Plan and a Lead Professional are
helpful to share information and co-ordinate work alongside the child and family.

For children whose needs are Intensive, a coordinated multi-disciplinary approach is usually
best, involving either an Early Help Plan or a Shared Family Assessment (SFA), with a Lead
Professional to work closely with the child and family to ensure they receive all the support



they require. Examples of intensive services are children’s mental health services and Family
Solutions.

Specialist services are where the needs of the child are so great that statutory and/or
specialist intervention is required to keep them safe or to ensure their continued
development. Examples of specialist services are Children’s Social Care or Youth Offending
Service. By working together effectively with children that have additional needs and by
providing coordinated multi-disciplinary/agency support and services for those with intensive
needs, we seek to prevent more children and young people requiring statutory interventions
and reactive specialist services.
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Definition

The definition of missing used in Essex is ‘anyone whose whereabouts cannot be
established will be considered as missing until located and his or her well-being
confirmed’

(College of Policing Authorised Professional Practice Guidance)
Introduction

A child going missing could be a ‘one-off’ incident that, following investigation, does
not need further work. However, multiple episodes of children who go missing can be
an indicator of wider concerns (for example: exploitation, difficult home lives or poor
mental health).

This guidance sets out the procedures to follow when children go missing from schools
and other education settings, hereafter referred to as education settings. Missing
children are among the most vulnerable in our community. Sometimes children go
missing from education settings. When this occurs, it is important that action is taken
quickly to address this, and in line with local procedures.

Application to children from other local authority areas

The immediate school response contained within this protocol applies to all pupils
irrespective of their home local authority.

Where a pupil goes missing from school, staff will take immediate steps to locate the
child, contact parents/carers and assess the level of risk. Where the child cannot be
located, the Police will be contacted in accordance with this protocol.

Where the child has a social worker, the relevant Children's Social Care service will
also be informed.

Following the immediate response, the DSL will ensure that any additional missing-
child, exploitation or safeguarding procedures of the child's home local authority are
followed. This may include Essex, Hertfordshire or Cambridgeshire procedures.

Cross-border arrangements will never delay immediate action to locate or safeguard
a missing child.
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This document should be read in conjunction with the Southend, Essex and Thurrock
Child Protection Procedures (SET Procedures). Essex Safeguarding Children Board.
The Hertfordshire Children Missing in Education Strategy and The Cambridgeshire
Children Missing in Education Approach.
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Education settings should consider missing episodes like any other child protection
concern and take action as appropriate. This may include contacting parents/carers,
the Children & Families Hub (CFH) consultation line or, in an emergency, the CFH
priority line and / or the police. It may be appropriate to use the Early Help Procedures
(including holding a Team Around the Family meeting) to identify underlying reasons
for the missing episodes, address the issues and prevent escalation. Advice should be
sought from appropriate partners, and concerns should be escalated if there is no
improvement.

GDS specialist SEMH considerations

For pupils at GDS, a missing episode may occur in the context of dysregulation,
perceived threat, conflict, sensory or emotional overwhelm, school avoidance, family
stress, exploitation, substance use, suicidal ideation, self-harm risk or a wish to reach
a person or place associated with safety or belonging.

Where a pupil has a known history of leaving supervised areas or going missing, the
school will maintain an individual risk assessment or safety plan proportionate to need.
This may include known triggers, early warning signs, likely destinations, transport
routes, people or places of significance, exploitation concerns, health or mental health
risks, communication needs and strategies known to support safe return.

The immediate response to a missing child remains focused on locating and
safeguarding them. Staff will avoid framing the episode simply as defiance or
absconding where the behaviour may be communicating distress or risk.

Education setting staff may be asked to attend strategy meetings for a missing child
and should prioritise attendance at these meetings. Where children missing frequently
are open to Children’s Social Care, a Missing Prevention Plan may be in place. Where
this is the case, the education setting may be set actions as part of the Missing
Prevention Plan and should receive a copy if consent has been provided.

When a child goes missing

When it is suspected that a child is missing from an education setting, this must be
addressed immediately. Active steps to locate the child should be taken, for example,
searching the premises and surrounding areas, attempting contact with the child by
phone,
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text and social media and contacting their parents/carers. If none of these actions
locate the child, they must be reported missing to the Police by dialling 101, or 999
if there is a belief that the child is immediately suffering significant harm.
It is important that the police are informed of any checks already completed as it may
save time and prevent duplication of tasks set by the police to locate a child.

(1)
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Education setting staff must inform the child’s parents/carers that the child has been
reported missing. Where the child has a Social Worker, they should also be informed.
After a child has been reported missing, any further information should be
communicated to the police by telephoning 101 and quoting the incident number that
the police would have provided following the initial report. Further information must
be passed to the police as soon as possible, as officers will continue to search for the
child until informed of their return.

When the child is found

If the child is found by education setting staff, or if the child returns to the setting of
their own accord, the police must be notified immediately by dialling 101 or 999 if the
matter is an emergency. It is important that this action is prioritised, as the child will
remain classified as a missing person until seen by the police.

Trauma-informed return to school

When a pupil returns, immediate priorities are physical safety, emotional regulation
and any urgent medical or safeguarding need. The child should be welcomed back
without shaming, interrogation or a punitive response to the act of returning.

A fuller conversation should take place when the child is sufficiently regulated and
with an adult they are able to engage with. The school will seek to understand what
happened before, during and after the episode, what the child was trying to achieve
or avoid, what risks they encountered and what may reduce the likelihood of
recurrence.

Information from the episode will inform any update to the child's safeguarding,
behaviour, attendance, risk or support plans and will be shared with relevant
professionals where appropriate.

Police Response
On receiving a report of a missing child, the Police will assess the circumstances and

level of risk and will determine the appropriate response in accordance with national
policing guidance and the procedures of the relevant police force.
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Where a missing episode crosses police force or local authority boundaries, the
relevant agencies will work together and share information to safeguard and locate
the child.

(1)

When a child who has been reported missing is located or returns, the Police will
undertake an appropriate welfare, vulnerability or prevention interview/check in
accordance with local procedures. The purpose is to establish that the child is safe
and well, identify any harm experienced while missing, understand where and with
whom the child has been, identify any indicators of exploitation, abuse, offending or
other safeguarding concerns and obtain information which may assist in preventing
or responding to future missing episodes.

It may be that a child refuses or is reluctant to engage with the Police. In these
circumstances, parents/carers and relevant professionals, including the school,
should provide any relevant information or observations which may assist the Police
and Children's Social Care in assessing the child's welfare and safeguarding needs.
This may include changes in presentation or behaviour, unexplained gifts or
possessions, indications of substance use, injuries, information about associates or
locations, or anything else which may indicate that the child has experienced harm
or exploitation.

Following a missing episode, the child will also be offered an appropriate
independent Return Home Interview, Missing Chat or equivalent intervention in
accordance with the arrangements of the local authority responsible for the child.
Information arising from the missing episode will be shared between the Police,
Children's Social Care, the school and other relevant agencies where necessary to
safeguard the child and reduce the likelihood of further missing episodes

This Policy was reviewed on 01 September 2026. Further reviews will be
undertaken annually as a minimum.

However, subject to a significant safeguarding concern this policy and all
other attached policies will be reviewed and monitored as part of a
lessons learned review.
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