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Our aim is to use consistent terminology throughout this policy and all supporting

documentation as follows:

Term

‘Establishment’ or ‘Site’

Learner

Service Head

Tutor/Teacher

Parent/Carer

Regulatory Authority

Social Worker

Placing Authority

Local Authority

Staff

Definition

A generic term referring to the school/college owned by
CareTech.

Any child or young person under the age of 18, or
young adult over 18 who receives education.

The senior person with overall responsibility for the
school/college.

Members of staff who have teaching responsibility for
learners at the school/college.

Parent or person with parental responsibility.

The independent regulatory body responsible for
inspecting and regulating services (e.g., Ofsted, Estyn,
Education Scotland).

The worker allocated to the individual learner; if none is
allocated, the Duty Social Worker or Team Manager is
responsible.

The local authority/agency responsible for placing the
learner or commissioning the service.

The local authority for the establishment’s location.

All staff working at the location, including employed
staff, students on placement, contractors, agency staff,
volunteers and proprietors.
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1. School Profile

Scarborough School is an independent, DfE-registered, co-educational day school,
providing specialist education for up to 20 students, aged 8-18 years. Although the
majority of our students have a statement of special educational needs (SENS) or an
educational healthcare plan (EHCP), it is not a requirement for a referral to the
school. The school is non-denominational and has a secular ethos, but respects the
cultural needs and religious beliefs of all.

The school specialises in educating students with SEMH needs through flexible
learning programmes, delivered using high-quality teaching and exceptional pastoral
care.

2. Scope
This policy applies across all our sites. It includes:

e All Learners, including those under and over 18

e All Teachers, tutors and education staff

e The wider staff team

e The multi-agency team supporting curriculum delivery

e Headteachers/Principals

o All associated leaders responsible for curriculum oversight

The policy applies equally to schools and colleges, referred to collectively as sites.
3. Local Adaptation Requirement

Some sections in this policy are adapted locally. These sections are completed by
each site to reflect local operational procedures or national equivalents.

All local additions are:

e Accurate

e Upto date

« Consistent with national legislation and regulator guidance
e Fully aligned with the universal standards in this policy

Where no local adaptation or local equivalent is required, the universal content
remains fully applicable.

4. Legal and Regulatory Context

Scarborough School is governed by the statutory duties, safeguarding requirements
and inspection arrangements of the nation in which it operates. The universal
standards in this policy are implemented in line with the correct national frameworks
set out in Appendices A—-C, which summarise the legal, regulatory and inspection
requirements for England, Wales and Scotland.

6. Policy Statement
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Across our organisation, the curriculum is the shared thread that connects every site,
every classroom, every conversation and every aspiration. It is more than a sequence
of subjects or qualifications. Itis the way we tell Learners: you matter, you can achieve,
and your future belongs to you.

We work with Learners whose educational experiences have often been characterised
by interruption, exclusion, transitions, health needs, anxiety or trauma. Many come to
us holding both potential and pain. We approach this with respect and humility. A
curriculum that is ambitious, well-sequenced and trauma-responsive is a powerful act
of restoration: it rebuilds trust where trust has been fractured, rekindles curiosity where
learning became unsafe, and creates the conditions where Learners can experience
consistency, dignity and belonging.

This universal policy provides the framework within which each of our sites shapes its
own curriculum narrative. It ensures that while each site adapts to local context,
national frameworks and learner profiles, the overarching principles remain coherent
across all three nations. Inspectors, partners and families should be able to recognise
shared threads in ambition, design, pedagogy and practice, even as each local
curriculum has its own personality and nuance.

The tone, values and commitments in this policy represent who we are as an
educational provider and reflect our belief that education must meet learners where
they are, lift them to where they can be, and walk with them at a pace that honours
their experiences and strengths.

7. Our Curriculum Vision

Our vision is rooted in three convictions:

1. Every Learner is capable of growth, excellence and joy.

We do not define learners by their previous experiences or barriers. We define them
by their possibility. Our curriculum amplifies strengths, nurtures curiosity, and opens

the door to new interests and identities.

2. Learning must be emotionally and physically safe before it can be academically
ambitious.

Trauma-responsive practice is not an add-on. It is the foundation. Without safety, there
is no risk-taking in learning. Without relationships, there is no resilience.

3. Education is not just preparation for adulthood — it is part of adulthood.
For Learners over and under 18, we aim to equip them with the knowledge, character,
habits and skills that support independence, employability, wellbeing and community

participation.

Our curriculum vision extends beyond outcomes. It shapes the culture and character
of our sites. It sets the standard for how we talk, plan, teach, reflect and improve.
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Our school provides for those with emotional and social difficulties (ESD), as well as
other needs or diagnoses, including mental health, ADHD, ADD, and other difficulties.
Most of our children are referred to us and funded through the local authorities. Our
age range may vary depending on specific cases; however most of our pupils will
range between 8 and 16 years of age. Some of our children have an Educational
Health Care Plan with other pupils maybe undergoing assessment. Emphasis in the
school is on the development of community values, i.e. a caring and considerate
attitude to others, good manners, self-discipline, service to the community and the
pursuit of excellence. All this, of course, has a direct bearing on our curriculum design.

Intent

Teachers support the intent of a coherently planned curriculum, sequenced towards
cumulatively sufficient knowledge and skills for future learning and employment. Our
broad and balanced curriculum comprises all learning and other experiences that each
school plans for its pupils. The national curriculum forms one part of the school
curriculum. The national curriculum is just one element in the education of every child:
it provides an outline of core knowledge around which teachers develop exciting and
stimulating lessons to promote the development of individual pupils’ knowledge,
understanding and skills as part of the wider school curriculum. Teachers have
excellent knowledge of the subjects they teach. They present the subject matter
clearly, promoting appropriate discussions about the subject matter. They check
learners’ understanding systematically, identify misconceptions accurately and
provide clear, direct feedback. They respond and adapt their teaching as necessary.
A rigorous approach to the teaching of reading develops pupils’ confidence and
enjoyment of reading and reading materials are closely matched to learners’ phonic
knowledge. The curriculum also educates pupils to become responsible citizens in
developing their independence and vocational skills as well as helping engender an
appreciation of human creativity and achievement.

In our school the most important role of teaching is to promote learning in order to
raise pupils’ achievement. For us, teaching includes lesson planning, the
implementation of plans, as well as marking, assessment and feedback. It also
includes support and intervention strategies. In assessing the quality of the teaching
in our school we take account of the evidence of pupils’ learning, achievements and
progress over time. When evaluating the quality of teaching in our school, we consider
how successful the teaching is in promoting the learning, progress and personal
development for every pupil by:

¢ helping pupils to remember in the long term the content they have been taught and
to integrate new knowledge into larger concepts;

e extending the previous knowledge, skills and understanding of all pupils in a range
of lessons and activities over time;

e developing a love of learning by providing opportunities to acquire, develop,
practise, apply and extend their skills;
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¢ to become confident, independent learners that encounter, engage and explore to
equip them to be able to build their cultural capital in preparing them for adulthood
in living in modern Britain;

e promoting pupils’ knowledge and understanding of British values and promotes the
spiritual, moral, cultural, mental and physical development of our pupils;

e enabling pupils to make progress to achieve the EHCP outcomes;

e enabling pupils to develop skills in reading, writing, communication and
mathematics;

¢ using assessment and feedback to support learning and to help pupils know how to
improve their work;

e adaptive teaching, by setting suitably challenging activities and providing support
for pupils of different abilities, including the most able and disabled pupils and those
who have special educational needs, so that they can all learn well and make
progress;

e enabling pupils to apply intellectual, physical or creative efforts and develop the
skills to learn for themselves and setting high expectations;

e using well-judged and effective teaching methods, deploying appropriate resources,
managing class time and drawing on good subject knowledge and expertise to
encourage pupils to make good progress;

e managing instances of poor or disruptive behaviour.

(I

Implementation - Organisation and Planning:

We plan our curriculum in three phases. We agree long-term plans whose schemes
of work give an annual overview of the content of the curriculum for each key stage.
From these plans the teachers identify curriculum aims appropriate for the year
group they teach. The overview policies and plans are updated by our curriculum co-
ordinator following liaison with all teaching staff. They indicate what topics are to be
taught in each term and to which groups of pupils. This long-term plan is reviewed on
an annual basis. In our medium-term plans, we give clear guidance on the objectives
and teaching strategies that are used when teaching each topic. Our short-term
plans are written by our teachers write on a weekly or daily basis. They are used to
set out the learning objectives for each session and to identify the resources and
activities required for the lesson. When teaching we focus on motivating the pupils
and building on their skills, knowledge and understanding of the curriculum, so that
they reach the highest level of personal achievement. We use the school curriculum
plan to guide our teaching. This sets out the aims, objectives and values of the
school and details what is to be taught to each year group. These are reviewed
annually and may be subject to change.

Effective Ethos and Classroom Environment

Scarborough School provides an academically challenging environment, which is
vibrant, happy, creative and stimulating. Our teachers have high expectations but
equally foster a nurturing environment in order to promote pupils’ academic growth
and to provide the support they need in order to make excellent progress in their
studies. We believe that a purposeful and structured learning environment is essential
in promoting high standards. A positive caring environment and culture will promote
positive self-esteem and confidence. Organised resources, displays of children’s
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work, stimulating materials and bright, colourful, language enriched displays all help
to provide the optimal learning environment.

(I

Each of our teachers makes a special effort to establish good working relationships
with all pupils in the class. We treat the pupils with kindness and respect. We recognise
that they are all individuals with different needs, but we treat them fairly and give them
equal opportunity to take part in class activities. All our teachers follow the school
policy with regard to discipline and classroom management. We set and agree with
pupils the class code of conduct. We expect all pupils to comply with these rules that
we jointly devise to promote the best learning opportunities for all. We praise pupils
for their efforts and, by so doing, we help to build positive attitudes towards the school
and learning in general. We insist on good order and behaviour at all times. When
pupils misbehave we follow the guidelines for consequences as outlined in our school
behaviour policy.

We aim to provide a learning environment which is challenging, stimulating, peaceful
and calm, happy and caring, organised and well resourced, makes learnings
accessible, encouraging and appreciative, welcoming, enabling equal access and
inclusion and providing a professional working atmosphere. The Head Teacher
provides strategic lead and direction, support and offer advice to colleagues and
monitor pupil progress in specific subject area or activities.

Transition Support

We carefully manage the transition of our pupils throughout the school and also in
preparing pupils for further education. Scarborough School advice to pupils and their
parents/guardian/carers about the transition process through the key stages. We are
especially careful in ensuring that transitions for children with SEND are fully prepared
at each stage both internally and externally.

Preparation for the future

Scarborough School provides an appropriate curriculum for preparing pupils for further
higher education, career choices and adult life. We have an independent Careers
Advisor who support our pupils to make the right choices for their future. We aim to
provide pupils with insights into the world of work, the range of career opportunities
available to them, entry routes and what further training and education they can and/or
need to access. It arranges work experience and advice is given concerning further
and higher education.

Assessment

We base our teaching on our knowledge of the pupils’ level of attainment. Teachers
make on-going assessments of each pupil's progress, and they use this information
when planning their lessons. It enables them to consider the abilities of all their pupils.
Assessment helps pupils embed and use knowledge fluently and to check
understanding and inform teaching. Teachers understand the limitations of
assessment and do not use it in a way that creates unnecessary burdens for staff or
pupils. Our prime focus is to develop further the knowledge and skills of the pupils.
Teachers use summative assessments at the end of each half term to identify pupils’
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gaps in learning, this links to the scheme of work. This information is transferred onto
a Pupil Progress Plan and strategies are put in place as to how these gaps can be
filled. This ensures a secure understanding.

(I

We strive to ensure that all tasks set are appropriate to each pupil’s level of ability.
When planning work for pupils with special educational needs we give due regard to
information and targets contained in their EHCP’s. Teachers modify teaching and
learning as appropriate for pupils with disabilities. We value each child as a unique
individual, and teachers are familiar with the relevant equal opportunities’ legislation
covering race, gender and disability. We strive to meet the needs of all our pupils, and
to ensure that we meet all statutory requirements related to matters of inclusion. We
have high expectations of our pupils and we encourage pupils to try their best at all
times.

Standards of attainment

We carry out data analysis each year and use the data provided to find out how well
pupils in our school are achieving, compared with pupils in similar schools. We analyse
the statistics to help answer the following questions:

e Do pupils perform better in some subjects than others?

¢ Are there significant differences between boys’ and girls’ performances?

e How well are the more able pupils doing, and do enough pupils achieve the higher
levels?

e Can we identify any groups of pupils who may be underperforming?
e Can we identify any groups of pupils who are gifted and talented?
e Can we compare expectations and estimates with final results?

Academic Excellence and Public Examinations

Whilst accepting the need to prepare its pupils for public examinations and further and
higher education, Scarborough School will strive to ensure that the pursuit of these
goals is consistent with achieving the other goals set out in this policy. Our school
offers a range of exams to suit pupils’ individual abilities: Entry level, Functional Skills,
BTec, GCSE and Duke of Edinburgh Bronze and Silver awards.

Enrichment opportunities

Pupils have the opportunity to take part in a residential trip each year. This enables
our pupils to take part in a range of activities such as canoeing, caving, gorge walking
and climbing. Many of our pupils have not experienced these activities before and it is
immensely rewarding to see them overcoming their fears. This trip also helps pupils
to socially interact with each other and there is time for them to relax and show their
charter qualities.

As a Forest school, pupils take part in weekly outdoor activities, learning about the
great outdoors and how this environment is key to supporting mental health difficulties.

Disapplication
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In accordance with the law the School has the right to respond to individual needs by
modifying the curriculum programmes. Decisions will only be made after discussion
with the parents/guardian/carers and will allow a pupil:

=
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¢ to participate in extended work-related learning

e with individual strengths to emphasise a particular curriculum area

e making significantly less progress than other pupils of his/her age to consolidate
his/her learning and progress across the curriculum.

Homework

Teachers ensure that an appropriate level and standard of homework is regularly set
and marked so that learning outcomes can be consolidated and the needs of individual
pupils identified and met. We appreciate that people learn best in different ways. At
our school we provide a rich and varied learning environment that allows pupils to
develop their skills and abilities to their full potential. ‘Pupils learn and flourish when
they are healthy, protected from harm and authentically engaged and stimulated.’

Through our curriculum we aim to:

e enable pupils to become confident, resourceful, enquiring and independent
learners;

o foster pupils’ self-esteem and help them build positive relationships with other
people;

e develop pupils’ self-respect and encourage pupils to respect the ideas, attitudes,
values and feelings of others;

e show respect for all cultures and, in so doing, to promote positive attitudes towards
other people;

e cater for the needs of individual pupils;

e support pupils to achieve and exceed their EHCP outcomes and targets;

e personalise learning;

e enable pupils to understand their community and help them feel valued as part of
this community;

¢ help pupils grow into reliable, independent and positive citizens;

e enable achievement and provide challenge appropriate to the ability, interests and
needs of each pupil;

e achieve well in examinations

e ensure that pupils are ready for the next stage of education, employment or training

e motivate pupils to read widely and often, with fluency and comprehension

8. Curriculum Principles

Our curriculum is grounded in a set of universal principles that guide strategic design,
daily decision-making and long-term review.

Ambitious for every Learner
We do not reduce expectations; we design learning that is accessible, supported, and
aspirational. Ambition includes academic, social, emotional and independence goals.
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Trauma-responsive and attachment-aware
Learning is delivered through relationships that honour each Learner’s story.
Predictability, attunement and emotional safety are foundational.

Coherently sequenced
Learning builds cumulatively and intentionally. We prioritise depth of understanding,
retention and mastery, rather than coverage alone.

Personalised but not restrictive
Learner needs shape pathways, but personalisation never becomes a narrowing of
opportunity.

Holistic and integrated
We recognise that communication, wellbeing, emotional literacy, executive functioning
and community understanding are as vital as subject knowledge.

Authentic and connected to life
Learners experience learning that feels real: projects, community engagement,
practical tasks, opportunities for voice and choice.

Reflective and evidence-informed
Staff use professional judgement, research, lived experience and data to adapt
curriculum delivery.

9. Curriculum Structure
Across the organisation, our curriculum model integrates four strands:
1. Core Learning

This is the backbone of educational progress. It includes:
e Communication
o Literacy (functional and academic)
e« Numeracy
« Digital competence
e Personal, social and emotional development
e Health, wellbeing and relationships

2. Specialist Learning

Each site will have specialist elements shaped by Learner needs:
e Sensory integration
e Therapeutic input
e Specialist communication approaches
e Specialist subjects aligned to site expertise
e Learning strategies linked to neurodiversity or emotional needs

3. Vocational and Employability Learning

Preparing Learners for meaningful futures:
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Work-related learning

Supported internships

Enterprise projects

Life skills, travel, money management

Community participation

4. Enrichment and Cultural Capital

Broader experiences that build identity and confidence:
e Outdoor learning
e The arts
e Physical activity
o Creativity and problem-solving
e Social development
o Clubs, interest projects and leadership opportunities

Subjects Offered at Scarborough School

Pupils follow a broad curriculum at KS2, KS3 and KS4, enabling them to acquire skills
in thinking, speaking and listening, literacy and numeracy and gain experience in
scientific, technological, social, physical, and aesthetic and creative education.
Scarborough School is committed to providing a broad and balanced curriculum that
ensures that all of its pupils acquire and develop skills appropriate to their age and
aptitude in the following areas:

Linguistic

This area is concerned with developing pupils’ communication skills and increasing
their command of language through listening, speaking, reading and writing. These
skills are most overtly brought into focus in lessons in English, and also in modern
languages. The teaching of literacy and literary skills is not, however, confined to
these subjects, and the policy of the school is that teachers of all subjects will
encourage good linguistic and literary standards in all pupils’ work.

Mathematical

This area helps pupils to make calculations, to understand and appreciate
relationships and patterns in number and space and to develop their capacity to think
logically and express themselves clearly. Their knowledge and understanding of
mathematics IS developed in a variety of ways, including practical activity, exploration
and discussion.

Scientific

This area is concerned with increasing pupils’ knowledge and understanding of nature,
materials and forces and with developing the skills associated with science as a
process of enquiry: for example, observing, forming hypotheses, conducting
experiments and recording their findings.

Technological (including Art and Design, ICT and Food Technology)
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These skills can include information and communication technology (ICT); developing,
planning and communicating ideas; working with tools, equipment, materials and
components to produce good quality products; and evaluating processes and
products.

=
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Human and social (including Geography, History and Religious Studies)

This area is concerned with people and with their environment, and how human action,
now and in the past, has influenced events and conditions. In most schools, the
subjects of history and geography make a strong contribution to this area. In our school
our topic based Personal, Social and Health and Economic (PSHE) education
alongside our knowledge and understanding of the world makes a strong contribution
to this area.

Physical

This area aims to develop the pupils’ physical control and co-ordination as well as their
tactical skills and imaginative responses, and to help them to evaluate and improve
their performance. Pupils acquire knowledge and understanding of the basic principles
of fitness and health.

Aesthetic and creative

This area is concerned with the processes of making, composing and inventing. There
are aesthetic and creative aspects of all subjects, but some make a particularly strong
contribution, including art, music, dance, drama and the study of literature, because
they call for personal, imaginative, and often practical, responses.

Relationships and Sex Education

We have made provision for the compulsory Relationships Education for primary
pupils and Relationships and Sex Education (RSE) for secondary pupils from
September 2020. Pupils are encouraged and guided by moral principles and taught to
recognise the value of family life. In accordance with the law the biological aspects of
human reproduction remain compulsory for all pupils, but parents/guardian/carers may
withdraw their pupils from any other part of the sex education provided without giving
reasons.

Political Education

The promotion of partisan political views in the teaching of any subject in the School
is forbidden by law. Political issues are introduced in a number of courses and are
presented in a balanced manner.

Religious Education

Religious Education is incorporated into distinct lessons available to all pupils. Other
religions are also taught, so pupils have a broader understanding of the diverse world
that they are living in. Pupils learn about different faiths from visiting other towns and
cities to see and experience places of worship as well as having access to virtual tours
and visitors visiting the school.


https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
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PE and Games

All Pupils are expected to take part in the school's Physical Education and Games
programme. Pupils can only be excused from PE and Games lessons for medical
reasons, for which a note from a parent will suffice, or other reasons agreed with the
school.

Spiritual, Moral, Social and Cultural Development (SMSC)

This policy statement and the declared values of the school are enhanced by the linked
qualities of Spiritual, Moral, Social and Cultural Development. Scarborough School is
a non-denominational school where pupils of all faiths and belief systems are
encouraged to strive for academic excellence and a spirit of open and shared enquiry,
whilst developing their individual potential and qualities of character so they can make
a positive contribution to the world. This SMSC policy links and strengthens other
policies so that the ideals of the school’s ethos and mission statement become a reality
for its pupils. Whilst SMSC is integral to all aspects of our curriculum, PSHE and
religious education make a strong contribution. Pupils are led towards distinguishing
right from wrong, to respect the law and towards acting consistently with their beliefs
and with a view to the consequences of their own and others’ actions. We actively
promote fundamental British Values of democracy, the rule of law, individual liberty
and mutual respect and tolerance of those with different faiths and beliefs. Our school:

e leads pupils towards becoming confident and positive contributors to their
community and effective users of its services and facilities according to their
maturity;

e enables pupils to gain insights into the origins and practices of their own cultures
and into those of the wider community;

e takes steps to ensure that the pupils appreciate racial and cultural diversity and
avoid and resist racism, and

e ensure that pupils are able to understand and respond to risk, for example risks
associated with extremism, new technology, substance misuse, knives and gangs,
personal relationships and personal safety.

e enable pupils to develop their self-knowledge, self-esteem and self-confidence;

e encourage pupils to accept responsibility for their behaviour, show initiative and
understand how they can contribute to community life;

e provide pupils with a broad general knowledge of public institutions and services in
England;

e assist pupils to acquire an appreciation of and respect for their own and other
cultures in a way that promotes tolerance and harmony between different cultural
traditions;

e encourage pupils to respect the fundamental British values of democracy, the rule
of law, individual liberty and mutual respect and tolerance of those with different
faiths and beliefs and

e precludes the promotion of partisan political views in the teaching of any subject in
the school.

We also take such steps as are reasonably practicable to ensure that political issues
are brought to attention of pupils -
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¢ while they attend the school;

e while they are taking part in extra-curricular activities which are provided or
organised by or on behalf of the school; or

e in the promotion at the school, including through the distribution of promotional
material, of extra-curricular activities taking place at the school or elsewhere;

e being offered a balanced presentation of opposing views.

Therefore, the understanding and knowledge expected of the pupils in Scarborough
School as an outcome of our positive approach to SMSC includes -

e An understanding of how citizens can influence decision-making through the
democratic process;

e An appreciation that living under the rule of law protects individual citizens and is
essential for their well-being and safety;

e An understanding that there is a separation of power between the executive and
the judiciary, and that while some public bodies such as the police and the army
can be held to account through Parliament, others such as the courts maintain
independence;

e An understanding that the freedom to hold other faiths and beliefs is protected in
law;

e An acceptance that people having different faiths or beliefs to oneself (or having
none) should be accepted and tolerated, and should not be the cause of prejudicial
or discriminatory behaviour;

e An understanding of the importance of identifying and combatting discrimination.

Personal, Social and Health Education (PSHE) and Citizenship

Scarborough School is committed to providing a comprehensive programme of PSHE
education for all pupils, which is appropriate to their age and needs. Responsibility for
developing and implementing this programme rests with the Headteacher. Each child’s
PSHE education and Citizenship education informs all aspects of the school day. The
form this takes ranges from the way we treat each other to planning food technology
lessons based on individual’s cultural heritage. We have a cross-curricular approach
to PSHE education and its associated objectives may be addressed in such areas as
Drama, Science, Assemblies or other curriculum areas. We ‘help pupils achieve more’
by ensuring that all pupils are given the opportunity to be healthy, stay safe, enjoy and
achieve, make a positive contribution and achieve economic well-being.

We provide positive experiences through planned and coherent opportunities in the
curriculum, extra-curricular activities and through interactions with teachers and other
adults for our pupils. Our range of artistic, sporting and other cultural opportunities is
available to pupils through the curricular and extra-curricular programme, and their
participation in these opportunities. We plan our, personal, social and health education
and citizenship through assemblies and curricular areas to help our pupils acquire
values and skills to enable them to develop independence and choose their path in
life. Scarborough School seeks to:

¢ develop an ethos and environment which encourages a healthy lifestyle for pupils;
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e use the full capacity and flexibility of the curriculum to help pupils to achieve safe
and healthy lifestyles;

e provide high quality Physical Education, with specialised teachers, and sport to
promote physical activity;

e promote an understanding of the full range of issues and behaviours which impact
upon a lifelong health and well-being.

We aim for our pupils to understand and appreciate the range of different cultures and
faiths in modern democratic Britain. We use our schemes of work and other plans
which enable pupils to develop an understanding of public services and institutions
and to take their place in modern democratic British society. We provide a range of
guality opportunities for pupils to take on responsibility in school and make a positive
contribution to the school, local and wider communities.

Children with Additional & Special Educational Needs & Disabilities - the
Curriculum & Work of Teaching Staff

Our curriculum is designed to provide access and opportunity for all children in KS2,
KS3 and KS4. If we think it necessary to adapt the curriculum to meet the needs of
individual children, then we do so only after parents/guardian/carers have been
consulted.

If a child has a special need, our school complies with all legislative and best practice
requirements to meet these individual needs.

Where a Pupil has an EHCP, the SENCO liaises with the child’s teachers to ensure
that the education he or she receives fulfils its requirements and participates fully in
the annual review.

Careers guidance

Pupils at Scarborough School are supported in their preparation for formal
examinations at various stages of their education. They receive specific support in
Study Skills that includes guidance on revision technique, making notes, examination
technique and management of stress. Pupils are encouraged to learn about their own
academic strengths and weaknesses and the type of learning method that best suits
them as an individual. Whilst we do not specifically instigate careers advice until Year
9, we provide opportunities for pupils to understand the world of work and the
promotion of their economic wellbeing. There are talks from professionals in various
fields as well as visits to places of employment and manufacture. Through visiting
speakers’ pupils receive motivational and inspirational guidance that will help them in
their current and future endeavours. Pupils receive interview training at the appropriate
stage. These are a few of the ways in which pupils are prepared for the future beyond
Scarborough School.

Key Stage 2 (8-11 years, Years 4-6 incl.)

All pupils study the core subjects English, Mathematics and Science. All pupils take
Geography, History, ICT, Art, Music, Drama, Design and Technology, Physical
Education, Religious Education and Personal, Social, Health and Citizenship



Education and a Modern Foreign Language. Forest school is also timetabled each
week, this involves pupils embracing nature at a local woodland and complete a variety
of activities from arts and crafts to roasting marshmallows.

Key Stage 3 (11-14 years, Years 7-9incl.)

All pupils will study the same curriculum as in KS2 with an option of starting the D of
E course in year 9 and taking some formal exams.

Key Stage 4 (14-16 years, Years 10 & 11 incl.)

Pupils at Key Stage 4 follow their chosen subject options to study towards achieving
exam grades. These include Entry Level, Functional Skills, BTec, GCSE and D of E
Bronze and Silver award. In our school, we are determined that every opportunity will
be available for children to make progress.

Links with local colleges and will also mean that other courses can also be accessed,
for example, in:

e Hair & Beauty, Motor Vehicle Studies and Business Studies.

Key Stage 5 (Years 12-13 incl.)

Pupils will be given a wider based curriculum focusing on their progress towards
independence and preparing them for the work of work/ further education.

Links with local careers advisors and training providers will be made through the
school and part of pupil’s timetables will involve CV building, Volunteer work and
visiting follow on provision, this can include attending local colleges part time.

Academic qualifications such as Personal Development Award, Functional Skills and
Preparation for Working Life will also be offered internally as well as other options such
as:

Psychology

Sociology

Travel and Tourism
Health and Social Care

Media

10. Trauma-Responsive Curriculum Design

Trauma-responsive practice is central to curriculum planning. We recognise that
neurological load, emotional triggers and sensory profiles influence engagement.

Our trauma-responsive curriculum;
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Builds predictability through routines and transparent expectations
Creates opportunities for co-regulation, quiet spaces and recovery

» Uses relational communication to repair ruptures and support re-engagement
e Avoids punitive approaches that undermine safety

o Embeds strength-based feedback and choice

e Recognises sensory needs and environmental stressors

o Allows for flexible pacing

11. Teaching and Learning

High-quality teaching is a professional craft that requires intentionality, reflection,
planning and emotional intelligence.

Across sites, teaching reflects:

Clarity of instruction - Learning objectives, steps, purposes and success criteria are
communicated explicitly.

Adaptive practice - Teachers use ongoing assessment to adjust instruction,
scaffolding and pacing.

Modelling and demonstration - Staff show cognitive processes, break down tasks,
and encourage learners to think aloud.

Responsive relationships - Teachers remain attuned to Learner signals, adjusting
demands with dignity.

Opportunities for retrieval, practice and mastery - We use revisiting, spaced
repetition and structured practice to deepen learning.

Feedback that builds identity as a learner - Feedback strengthens confidence,
self-belief and agency.

Collaboration with wider staff and specialists - Multi-agency insight enriches
planning and ensures holistic support.

Staff are expected to actively promote the curriculum aims by:

e having high expectation of pupils.

e employing a variety of learning and teaching methods.

e ensuring that pupils are enabled to access the curriculum and given opportunities
to be successful.

e delivering lessons which build upon previous experience, providing continuity and
progression.

e providing learning opportunities which offer depth and challenge and motivate and
inspire children.
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e involving children in the process of learning, by discussing work, giving regular
formative feedback through discussion, assessment and marking, negotiating
targets and encouraging children to evaluate their personal achievements.

e developing pupils’ skills to become independent learners.

e encouraging, reward and value achievement and effort, both formally and
informally, through praise in the learning environment.

e working in partnership with children, staff and parents/guardian/carers to achieve
shared goals.

e keeping parents/guardian/carers /carers regularly and fully informed about the
progress and achievements of their children through reports and parents’ evenings.

[ ]

The Headteacher carries out book appraisals, whereby books are checked for
consistency of marking and being up to date. Planning appraisals are carried out by
Headteacher who check planning is up to date and evaluated. All teachers are
observed working with classes once or twice a year, and Early Career Teachers
(ECTs) are observed each half term. The criteria that we use has been agreed by all
teachers, and are part of our teaching and learning policy. The teacher and the
observer follow the observation with a discussion. The observer notes the strengths
and areas for development, and gives a copy of this information to the teacher. The
Headteacher uses the information gained from this monitoring process to help identify
common development points which can be addressed in the school’s training
programme for continuing professional development.

Direct observation must be supplemented by a range of other evidence to enable
inspectors to evaluate the impact that teaching has had on pupils’ learning. Such
additional evidence should include:

e observing some lessons jointly with senior staff before discussing them also with
the teacher who has been observed;

e discussing with pupils the work they have done and their experience of teaching
and learning over longer periods;

e discussing teaching and learning with staff;

e taking account of the views of pupils, parents/guardian/carers and carers, staff and
placing authorities, where appropriate;

e taking account of the school’s own evaluations of the quality of teaching and its
impact on learning and

e scrutinising the standard of pupils’ work, noting:

e how well and frequently marking and assessment are used to help pupils to improve
their learning

¢ the level of challenge provided.

Our school has a nurturing ethos with pupils able to access small class sizes with a
high staff ratio giving them the best opportunity to learn.

12. Assessment

Assessment is a shared language across our organisation. It informs planning,
celebrates progress and shapes personalised pathways.



Assessment is:

« Holistic — academic, communication, social, emotional, independence
e Proportionate — avoiding unnecessary administrative burden

e Authentic — showing learning through varied methods

o Developmental — supporting learners to understand progress

e Multi-disciplinary — drawing on insight from specialists

More information can be found in our Assessment Policy; including how assessment
cycles operate, how progress is reviewed, what tools are used, and how moderation
ensures consistency.

13. Personalisation
Personalisation strengthens engagement, progress and self-esteem and reflects:

e Strengths, interests and motivations

e Learning profiles and sensory needs

« Emotional regulation strategies

e Aspirations and career goals

e Preparation for adulthood

e Specialist reports and professional insight
o Family voice and learner voice

14. Roles and Responsibilities

Senior leaders hold strategic responsibility for the vision, coherence and continuous
improvement of the curriculum across all sites. Their leadership provides the
organisational anchor that ensures every site works within a shared framework while
retaining the ability to adapt to the needs of its local community.

They:

e set the overarching curriculum vision for the organisation

e develop and champion trauma-responsive, inclusive principles across all sites

e ensure leaders at every level are supported, coached and equipped to deliver
high-quality education

e oversee quality assurance processes and ensure they promote learning, not
compliance for its own sake

e create professional development structures that strengthen curriculum
expertise and consistency

e support Headteachers/Principals to adapt curriculum models meaningfully to
local Learner profiles

e ensure resources, staffing and specialist support align with curriculum ambition

e nurture a culture of reflective practice, innovation and shared learning across
the organisation
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Headteacher

The Headteacher holds the strategic lead for curriculum design and implementation.

They ensure the curriculum:

reflects organisational values and ambition

remains trauma-responsive, inclusive and appropriately challenging
Is sequenced coherently and adapted to the Learner profile

Is delivered consistently through high-quality teaching

is reviewed regularly through robust quality assurance

They create the conditions in which staff can plan, teach, reflect and develop
professionally. Their leadership shapes the culture that allows the curriculum to thrive.

Education Team (Teachers, Tutors and Curriculum Leads)

The education team brings the curriculum to life.

They:

plan learning that is ambitious, engaging and well-sequenced

deliver teaching that is adaptive, relational and grounded in professional
judgement

use assessment to shape next steps and monitor progress

collaborate with colleagues and specialists to enrich Learner experience
contribute to curriculum development, review and innovation

Their daily practice is where intent becomes reality. They help Learners rediscover
belief in themselves as learners.

Wider Staff Team

The wider staff team plays a vital role in making the curriculum accessible, meaningful
and safe.

They:

build the relational foundations upon which learning rests

support regulation, transitions and emotional safety

reinforce learning themes across the day through consistent language and
routines

observe, notice and communicate Learner needs that inform planning
contribute professional insight to personalised support

Their presence and attunement are crucial: they help create the conditions where
learning can genuinely happen.

Multi-Agency Partners

Our multi-agency partners strengthen the curriculum by bringing specialist skills,
insight and perspectives.
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They:
e contribute expertise that shapes personalised learning
e support assessment, planning and review
« offer professional advice on communication, sensory needs, emotional
wellbeing and therapeutic approaches
o collaborate with staff teams to ensure the curriculum is holistic and responsive

They help ensure each Learner’s curriculum is grounded in a deep understanding of
who they are and what they need to flourish.

Learners
Learners are not passive recipients of curriculum; they are active contributors to it.

They:
e share their views, interests and aspirations
e participate in shaping their personalised pathways
« reflect on their progress and set goals
« contribute feedback that helps improve curriculum quality

Their voice is essential. A curriculum becomes meaningful when it reflects who
Learners are and the futures they seek.

15. Quality Assurance and Continuous Improvement
Curriculum quality is reviewed through:

e Learning walks, observations and work scrutiny
e Moderation and professional dialogue

e Assessment data and qualitative insight

e Learner, family and staff voice

« Destination data

e Annual strategic curriculum reviews

e Supervision, coaching and professional learning

This is managed by the headteacher through improvement planning meetings with
senior leadership and monitoring timetables, and links to the school’s Governance,
Leadership and Management Policy.

16. Staff Learning and Development

High-quality curriculum delivery depends on confident, supported, well-developed
staff.

Our organisation invests in:

e Trauma-responsive practice
e Specialist pedagogies



e Curriculum planning and sequencing

o Assessment and moderated judgements
e Multi-agency collaboration

e Leadership development

e Safeguarding, inclusion and equality

Following our new starter induction process, CPD is managed by the headteacher in
conjunction with the company’s Learning and Development team, we have a thorough
staff supervision programme which follows the school’s Learning and Development
Policy.

17. Safeguarding and Wellbeing in the Curriculum

Safeguarding is not a standalone process in our organisation — it is woven through
every aspect of curriculum design, teaching and Learner experience. Our curriculum
consciously develops the knowledge, confidence and competence Learners need to
stay safe, make informed choices, and understand their rights. This is particularly
important given that many of our Learners have lived experiences that may make them
more vulnerable to harm, exploitation or unsafe relationships.

We recognise that safeguarding in the curriculum is not simply about delivering
content. Itis also about the conditions in which learning happens. A trauma-responsive
and relational curriculum helps Learners feel seen, heard and secure — all of which
are protective factors in their development.

Across all sites, our curriculum supports safeguarding by:
1. Embedding protective learning
The curriculum gives Learners age-appropriate opportunities to learn about:

e understanding risk and managing unsafe situations

e consent, respect and healthy relationships

e boundaries, privacy and bodily autonomy

e recognising unsafe online behaviours

« digital literacy and critical thinking

« emotional literacy, coping strategies and self-regulation

e recognising trusted adults and how to seek help

e understanding exploitation, grooming and coercion in accessible ways

2. Building self-advocacy and voice
We teach Learners to:

e express their needs

o describe their feelings safely

e recognise when something does not feel right

o ask for help confidently

e participate in decisions about their learning and support
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Voice is a safeguarding mechanism; therefore, it is intentionally strengthened across
the curriculum.
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3. Creating safe, predictable learning environments
A trauma-responsive curriculum supports safeguarding by ensuring:

e emotional and relational safety

o predictable routines

e trust-building interactions

e attuned responses to distress

« safe spaces for regulation

e non-shaming approaches to behaviour

Consistency is protective. Our curriculum is built to offer that consistency every day.
4. Recognising vulnerabilities linked to past experiences
We remain alert to the ways in which:

e trauma histories

e social isolation

e learning differences

e communication needs

e neurodiversity

e sensory profiles

e transitions, moves or placement changes can increase vulnerability

The curriculum responds by building resilience, competence and personal agency.
5. Integrating safeguarding themes across subjects and experiences

Protective education is planned, sequenced and revisited. It is not confined to personal
development sessions — it appears in:

e PSHE / wellbeing learning

« digital learning

« vocational learning (including safety in workplaces)
e community-based learning

e enrichment programmes

e outdoor education

o discussions about media, choices and relationships

6. Working in partnership
Safeguarding within the curriculum is strengthened by collaboration with:

e parents and carers
o therapeutic teams
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e multi-agency partners
« health and social care

)

e specialist services
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Where appropriate, planning reflects insights from those supporting the Learner
outside the classroom.

Key contacts and Safeguarding Management Team

Headteacher

Proprietor
Representative
/ Regional Lead

DSL

Deputy DSL

Deputy DSL

Safeguarding
Governor / Link

Mental Health
Lead

Local Authority
Children Social
Care / MASH

Local Authority
Designated
Officer (LADO)

Police:
emergency /
non-emergency

Michelle

Blackburn

Richard
George

Michelle

Blackburn

Michelle
Monteith

Vanessa
Moore

Richard
George

Kelly
Murphy

NYCC

NYCC

NYP

01723
582073 or
07896
561273

07586
038104

01723
582073 or
07896
561273

01723
561273 or
07896
561273

01723
561273 or
07896
561273

07586
038104

01723
561273 or
07896
561273

01609
535070 or
0300
1312131

01609
533080 or
0300 1312
131

999 or 101

michelle.blackburn@cambiangroup.com

richard.george@cambiangroup.com

michelle.blackburn@cambiangroup.com

michelle.monteith@cambiangroup.com

vanessa.moore@cambiangroup.com

richard.george@cambiangroup.com

kelly.murphy@cambiangroup.com

https://www.safeguardingchildren.co.uk

lado@northyorks.gov.uk

https://www.northyorkshire.police.uk
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Local Safeguarding Arrangements

Key County Contacts

The local multi-agency safeguarding arrangements for North Yorkshire are managed by
the North Yorkshire Safeguarding Children Partnership (NYSCP).

Statutory Partners
The partnership is led by three key statutory agencies:

North Yorkshire Council (NYC): Director of Children and Young People.
North Yorkshire Police (NYP): Assistant Chief Constable.

Humber and North Yorkshire Integrated Care Board (ICB): Chief Nurse.

Reporting a Safeguarding Concern

Note: The NYSCP is a strategic partnership and does not directly handle immediate child
protection referrals.

Immediate Emergency: Call 999.

Urgent Social Care Concerns: Call North Yorkshire Council at 0300 131 2 131 (and
select children's social care) or use the North Yorkshire Council Safequarding Guidance.

Non-urgent / Routine queries Email: social.care@northyorks.gov.uk.

Professional Consultation (MAST): Call 01609 535070 (Monday—Friday, 10:00 AM —
4:00 PM, excluding bank holidays).

Partnership Contact Details

Website: North Yorkshire Safeguarding Children Partnership

Email: nyscp@northyorks.gov.uk

Phone: 01609 535123

Address: North Yorkshire Safeguarding Children Partnership, North Yorkshire Council,
County Hall, Racecourse Lane, Northallerton, DL7 8AD.

North Yorkshire Council's Children and Families Services provide social care, early help,
education support, and safeguarding for children up to the age of 19.

Key Contact Details & Reporting Concerns

Immediate Emergency: Call 999 if a child is in immediate danger.

Urgent Social Care: Call 0300 131 2 131 (and state you need children's social care) or
email: social.care@northyorks.gov.uk.
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Professional Consultation (MAST): Call the Multi-Agency Screening Team social
worker line at 01609 535070 (Monday—Friday, 10:00 AM — 4:00 PM).

Non-Urgent Concerns: Submit a report via the North Yorkshire Safequarding
Guidance.

Core Services Offered

Early Help & Family Hubs: Offers local activities, family support, and parenting
programs for ages 0—19 through regional hubs.

SEND Local Offer: Provides guidance and directory services for special educational
needs and disabilities via North Yorkshire Connect.

Childcare & Education: Manages the Families Information Service, funded early
education entitlements, and wraparound school care.

Social Care & Safeguarding: Protects children from harm, manages fostering and adoption,
and supports looked-after children.

Making a referral to the Multi-Agency Screening Team (MASH)

In North Yorkshire Council, front-door child safeguarding services are managed through the
Multi-Agency Screening Team (MAST), while the dedicated Multi-Agency Safeguarding Hub
(MASH) specifically serves the neighbouring City of York Council area. Both services operate
closely under cross-border arrangements for combined partnerships like the North Yorkshire
Safeguarding Children Partnership (NYSCP).

For Children Living in North Yorkshire Council
Safeguarding concerns are processed by MAST.

Immediate Danger: Call 999 to reach the police.

Urgent Concerns (Phone): Call the Customer Resolution Centre at 0300 131 2 131.
This number handles both daytime and out-of-hours Emergency Duty Team (EDT) calls.
Professional Consultations: Professionals can speak directly with a MAST Social
Worker for advice at 01609 535070 (Monday to Friday, 10:00 AM — 4:00 PM).

Written Referrals: Submit a non-urgent referral online via the North Yorkshire Council
Safequarding Children Portal.

For making a referral outside of North Yorkshire this online tool directs you to the relevant
local children’s social care contact number.

The North Yorkshire Safequarding Adults Board (NYSAB) is a multi-agency partnership that
oversees and leads adult safeguarding arrangements across the region.

Core Role and Purpose

Strategic Partnership: Unites local organizations—including North Yorkshire Council,
NHS bodies, and the police—to protect adults with care and support needs from abuse
or neglect.
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Statutory Duties: Established under the Care Act 2014 to publish strategic plans,
release annual reports, and commission Safeguarding Adult Reviews (SARS).
Important Note: The Board itself does not receive or investigate individual
safeguarding referrals or concerns.

How to Report a Safeguarding Concern

Emergency: Call 999 if someone is in immediate danger.

Non-Emergency / Public: Contact North Yorkshire Council at 0300 131 2 131 or use
their online adult social care reporting forms.

Out of Hours: Contact the Emergency Duty Team through the same council
number/emergency routing.

The Local Authority Designated Officer (LADO) for North Yorkshire Council can be reached by
phone at 01609 533080 or via email at lado@northyorks.gov.uk.

Key Details for North Yorkshire LADO

Response Time: Allegations or concerns must be notified to the LADO within one
working day (24 hours) using the North Yorkshire LADO Notification Form.
Scope: Applies to paid staff, supply staff, and volunteers aged 16 or over who work or
volunteer with children and young people.
Trigger Thresholds: Contact the LADO if an adult working with children has:
o Behaved in a way that has harmed, or may have harmed, a child.
o Possibly committed a criminal offence against or related to a child.
o Behaved towards a child in a way that indicates they may pose a risk of
harm.
o Behaved in a way that indicates they may not be suitable to work with
children.

In North Yorkshire, Prevent referrals are managed through a multi-agency safeguarding pathway
coordinated by North Yorkshire Police and the local authority to protect vulnerable individuals
from radicalisation.

How the Referral Pathway Works

Spotting and Raising Concerns

o Anyone who notices signs of radicalisation or extremism can raise a
concern.

o Professionals working with children can seek advice from the North
Yorkshire Safeqguarding Children Partnership. Professionals dealing with
adults can contact adult social care.

Making a Referral

o Submit a confidential referral via the North Yorkshire Police Prevent Advice
Page.

o Call the national advice line at 0800 011 3764.

o Emergency: Call 999 immediately if there is a threat to life or an
immediate security risk.

Police Assessment

o Specialist Counter Terrorism Police Officers assess the referral for

immediate security threats and radicalisation risk.



https://www.google.com/url?sa=i&source=web&rct=j&url=CAESnQEB6zswFfUMDn8Zja0QyFnL_EKY0cPGop7QMv6olfbjz7z3odqUge9C1a9irukQOLELCDBJZHQDxn1bH3mv9xBJdOApiiAOrOxpU7g2AUQmGEWm_vAga7CmvPQTozV6PRWJRLC6Zcys9DHgdk5hXiyLi5aLdvKq64JdKtCICzSeLOkntWWktpckevGNiiWlpe9l7Dx31-0IHwTG80DY&uoh=2&ved=2ahUKEwiUxpOOvJuXAxUoWkEAHW0qG2AQy_kOegoIAggACAAIFxAF&opi=89978449&cd&psig=AOvVaw0gLAQAGN4wMGdX1oWolyBB&ust=1791035178763000
https://www.google.com/url?sa=i&source=web&rct=j&url=mailto:lado@northyorks.gov.uk&ved=2ahUKEwiohtK7vJuXAxWpT0EAHdqpGrMQy_kOegoIAggACAAIChAC&opi=89978449&cd&psig=AOvVaw3F0tNtapnRO9zTcuKwkcnO&ust=1791035274159000
https://www.google.com/url?sa=i&source=web&rct=j&url=CAESawHrOzAV9iSwKUvFeNgUsEudyzP88CJNhRmeXYBoUNgQYaQzH5s28KhDHYf-5vlPf677EFcGBZmRW6RuE6YOWg7B20SDQEPWgD48cBWLtP9IbSnfsSwLTdZFggAlVa-lgt6MyPazlM9AYOBE&uoh=2&ved=2ahUKEwiohtK7vJuXAxWpT0EAHdqpGrMQy_kOegoIAggACAAIExAD&opi=89978449&cd&psig=AOvVaw3F0tNtapnRO9zTcuKwkcnO&ust=1791035274159000
https://www.google.com/url?sa=i&source=web&rct=j&url=CAESjQEB6zswFYODIAcb4ekc5Vpto5wKAyoecMjS1hKvldRwVLrWWzQO-QOGqkAu23Tr2bheU0QRMTEr5Qc7Yr8w8aXqfvdFeq3VSF3cdU4cMaw2rxO21bMHIooeC4bxilRa4YnDHWKBWMyCO4scRrmjbdo3jBBhwsOWkQonVpEKbEVetZF9WWLEUPGmkbG9jxg&uoh=2&ved=2ahUKEwiUvOuUvZuXAxXTa0EAHZ4JHQ8Qy_kOegoIAggACAAIChAC&opi=89978449&cd&psig=AOvVaw0imjw7kIbt924Cl4G5GnSB&ust=1791035461222000
https://www.google.com/url?sa=i&source=web&rct=j&url=CAESrAEB6zswFeH2kLenfyikJcOOGhgxKi6-B5ZD-DUcDJccbyqhstxTRGR7KlqzORMlU5-JEv5CQBdUx8s3AP-nPGoLkWczHsm-iaSTk2sQc7ajc_RyATcqMpXzfqNDTpQocN9TgvMwswu_QoQIrDCaBcSuGiiaQyeILwtdhi_rm3Sl1kE0yPYalitJLaHFFa4YEjj8G3rrp1wCBokQvzc1MPTI2L5rsUYmmatCxILv&uoh=2&ved=2ahUKEwiUvOuUvZuXAxXTa0EAHZ4JHQ8Qy_kOegoIAggACAAIERAG&opi=89978449&cd&psig=AOvVaw0imjw7kIbt924Cl4G5GnSB&ust=1791035461222000
https://www.google.com/url?sa=i&source=web&rct=j&url=CAESrAEB6zswFeH2kLenfyikJcOOGhgxKi6-B5ZD-DUcDJccbyqhstxTRGR7KlqzORMlU5-JEv5CQBdUx8s3AP-nPGoLkWczHsm-iaSTk2sQc7ajc_RyATcqMpXzfqNDTpQocN9TgvMwswu_QoQIrDCaBcSuGiiaQyeILwtdhi_rm3Sl1kE0yPYalitJLaHFFa4YEjj8G3rrp1wCBokQvzc1MPTI2L5rsUYmmatCxILv&uoh=2&ved=2ahUKEwiUvOuUvZuXAxXTa0EAHZ4JHQ8Qy_kOegoIAggACAAIERAG&opi=89978449&cd&psig=AOvVaw0imjw7kIbt924Cl4G5GnSB&ust=1791035461222000
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o If no radicalisation risk is found, the case is closed to Prevent, but
alternative local support (such as mental health or social services) may be
offered.

Channel Panel Intervention

o Ifariskis identified, the case is referred to a multi-agency Channel Panel
chaired by the local authority.

o The panel includes representatives from health, education, social services,
and police.

o If adopted, support is entirely voluntary and confidential, offering
mentoring, mental health counselling, or educational support

18. Inclusion, Equality and Diversity

Our curriculum:

Represents diverse identities and life experiences
Actively removes barriers to access

Promotes belonging and participation

Challenges discrimination and stereotypes
Celebrates identity, culture and voice

Local inclusion arrangements and equality objectives are detailed further in our
Inclusion Policy and SEND Policy.

19. Curriculum Information and Publishing Duties

Each site will publish clear and accessible curriculum information including:

Overview of pathways

Curriculum model

Preparation for adulthood

Careers information

How the curriculum meets the needs of the site’s Learners

20. Related Policies

Teaching & Observation Policy

Assessment Policy

Positive Behaviour Support Policy

Safeguarding / Child Protection Policy

Careers Policy

SEND / ASN / ALN Policy (sites insert nation-specific terminology locally)
Equality, Diversity & Inclusion Policy

Attendance Policy

Learning and Development Policy

Health and Mental Well-Being Policy
Governance, Leadership and Management Policy

Equality Impact Statement




A=, = [ Ei |
) ) Policies
CareTech i \0 FJ

This policy has been developed to promote equality, safeguard individual’s rights, and
ensure fair and inclusive practice across all services. The potential impact of the policy
on children, young people, young adults, families, and staff with protected
characteristics has been considered in line with the Equality Act 2010.

{m

No negative impacts have been identified. Staff must apply this policy with sensitivity
to individual need and make reasonable adjustments to ensure equitable access,
safety, wellbeing, and participation for every individual. Any emerging risks of
differential impact should be reported and addressed through ongoing review and
guality assurance.

Appendices
Appendix A — Legal and Regulatory Framework in England
Appendix A

The legal and regulatory frameworks and guidance underpinning Curriculum in
England.

1. The Education (Independent School Standards) Regulations 2014

e Means: Statutory standards independent schools must meet (quality of
education;  welfare/health/safety; premises; information; complaints;
leadership).

e Requires: Robust curriculum, safeguarding, behaviour, SEND, premises and
leadership arrangements.

e Our stance: Curriculum, safeguarding, complaints, leadership, SEND and QA
map to Parts 1, 2, 3, 5, 6, 7 and 8.

e Implementation example: Local compliance matrix aligned to ISSR
standards.

e Link: https://www.legislation.gov.uk/uksi/2014/3283

2. Independent School Standards Guidance (DfE) 2019

e Means: Non-statutory but authoritative inspection guidance for interpreting the
ISSR.

e Requires: Clear curriculum intent, SMSC, safeguarding, complaints
procedures and leadership capacity.

e Our stance: Universal curriculum model and safeguarding framework reflect

this guidance.
Implementation example: Internal evidence handbook aligned to each
Standard.

e Link:

https://assets.publishing.service.gov.uk/media/67605baec80a844a7aadb7cb/|
ndependent School Standards Guidance.pdf

3. Ofsted Non-Association Independent School Inspection Framework (2026)


https://www.legislation.gov.uk/uksi/2014/3283
https://assets.publishing.service.gov.uk/media/67605baec80a844a7aa4b7cb/Independent_School_Standards_Guidance.pdf
https://assets.publishing.service.gov.uk/media/67605baec80a844a7aa4b7cb/Independent_School_Standards_Guidance.pdf
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Means: Inspection toolkit and operating guides for independent schools.
Requires:  Secure curriculum intent/implementation/impact;  strong
safeguarding; effective leadership.

Our stance: Our QA cycle aligns with the Ofsted inspection model.

Link: https://www.gov.uk/government/publications/independent-school-
inspection-toolkit-operating-guide-and-information

4. Keeping Children Safe in Education (KCSIE)

Means: Core statutory safeguarding guidance for schools and FE.

Requires: Safe recruitment, DSL structure, training, referral processes, online
safety.

Our stance: Safeguarding curriculum themes and staff responsibilities align to
KCSIE.
Link:https://www.gov.uk/government/publications/keeping-children-safe-in-
education

5. SEND Code of Practice (0-25)

Means: Statutory guidance for SEND identification, support and multi-agency
planning.

Requires: Graduated approach, EHC processes, co-production and
high-quality teaching.

Our stance: Personalisation framework aligns to the graduated approach
(assess—plan—do-review).

Link: https://www.gov.uk/government/publications/send-code-of-practice-0-to-
25



https://www.gov.uk/government/publications/independent-school-inspection-toolkit-operating-guide-and-information
https://www.gov.uk/government/publications/independent-school-inspection-toolkit-operating-guide-and-information
https://www.gov.uk/government/publications/keeping-children-safe-in-education
https://www.gov.uk/government/publications/keeping-children-safe-in-education
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
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